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Application Abstract 
For over 30 years, the Santa Ana Partnership has made system-level changes to the pre-college 
academic preparation and the college access/completion process to strengthen the quality of life 
and the economy in Santa Ana. By building an upwardly mobile pipeline to higher education and 
guaranteeing passage to the next segment at critical junctures, we have transformed the local 
landscape to one in which college is expected and realized. Our collaborative fuses the mission-
central interests of a coalition of institutions and organizations into an action agenda that has 
resulted in the majority of Santa Ana Unified School District (SAUSD) graduates starting 
college ready for college-level work in English, despite being one of the nation’s most Spanish-
speaking communities, with 26% of SAUSD graduates accomplishing some college coursework 
before completing high school. Priority admission to Santa Ana College with financial 
aid/scholarship support is guaranteed for SAUSD students, as is transfer to both UCI and CSUF. 
Over 20,000 secondary and college students benefit from the Partnership initiatives described in 
this application annually, all of which reflect permanent improvements to practices and policies 
for students in the Greater Santa Ana area. The work described herein is executive-endorsed and 
implemented by permanent leaders associated with educational, municipal, and community-
based organizations who are committed to talent development, educational acceleration, and 
equality of opportunity. Together we are the Santa Ana Partnership, the co-authors of this 
application, and we thank you for the opportunity to document our history and specify the 
expanded impact we envision in 2015 and beyond. 
Assurance and Signature 
I assure that I have read and support this application for an award. I understand that if this 
application is chosen for an award, my institution will be required to submit, for approval by the 
Committee on Awards for Innovation in Higher Education, a report indicating proposed uses of 
the award funds and, as the fiscal agent, will be responsible for distributing funds to any other 
participating entities. I also understand that, if this application is selected for an award, my 
institution will be required to submit reports to the Director of Finance by January 1, 2018, and 
by January 1, 2020, evaluating the effectiveness of the changes described in this application. 
  

mailto:lundquist_sara@sac.edu
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Context 
#1. Specific programmatic or institutional goals and how achieving these goals will increase 
the number of BA degrees awarded within four years, and/or ease transfer, particularly for 
student groups underrepresented in higher education. When and how these goals were 
developed and how they are used in an ongoing basis.  

The Partnership formed in 1983 when local educational readiness and attainment data 
showed that as our community was becoming more Latino it was becoming incrementally less 
academically prepared for college. Rejecting that future, we began to study and pilot academic 
interventions and community organizing strategies that would maximize college-going and 
completion. The participants in this application are committed leaders of the Santa Ana 
Partnership who have worked continuously to substantially increase college access and 
completion for students from Santa Ana in their quest to reap the full benefits of the state’s 
public higher education opportunities. The Santa Ana Partnership has sustained its commitment 
to the equity-based talent development principles upon which it was founded over three decades 
ago with ever-expanding impact regionally.   

The overall goal of our partnership is to maximize academic preparation for college level 
work, access to higher education, and college attainment for the greater Santa Ana area in order 
to achieve a college degree in each of the 74,000 Santa Ana households by 2025. In order to 
progress towards this goal we need to add 39,000 more degree holders to our community 
(approximately 3,900 a year to do so by 2025). To achieve this sea change in college degree 
completion we have organized our work into three critical sub-goals. They are 1) increase the 
academic readiness of secondary school students for college-level work from 22% in 2000 to 
75% in 2020, 2) streamline the process for moving through Santa Ana College and transferring 
into upper division work at the university, and 3) increase the financial resources directly 
available to students enrolled in higher education.  

Our Partnership serves an immigrant-rich New American community that is one of the 
nation’s youngest, most Latino, and most Spanish-speaking cities. Our goals are linked to a 
robust set of strategies implemented at scale throughout our collaborative, each of which has 
baseline and growth metrics reflected on our Partnership Scorecard and tracked longitudinally 
for continual assessment of progress. The goals also drive policy decisions within and beyond 
the individual institutions as we identify opportunities to further accelerate student progress 
towards the baccalaureate while reducing achievement gaps by ethnicity and income. We 
describe these goals as our collaborative’s cumulative “Big Win” and have organized specific 
domain teams to focus on the implementation of activities that our past experience and best 
practices research in the field suggests will produce the most substantial impact. 

The measurement of progress linked to our goals has evolved in relation to available data 
tracking tools and segmental accountability structures. Our goals have been established and 
evaluated in relation to all students and are assessed annually through our Partnership’s 
intersegmental/interagency strategic planning work in relation to overall results and the reduction 
of achievement gaps. Our longitudinal research confirms that if Latino, African American, and 
low-income students in our community had academic profiles exiting high school and rates of 
participating in higher education comparable to White and Asian students we would increase 
attainment of the B.A. to achieve our overall goal of having a college degree in every home.  
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-- Limited or no data available 

#2. Statistical profile of students served disaggregated by gender, ethnic and racial categories, 
foster youth, students with disabilities, low-income, and veterans. Analysis of the factors that 
affect their ability to earn B.A. degrees, graduate within four years, and/or transfer, including 
particular factors that disproportionately affect underrepresented students and which factors 
can be influenced by changes to policies, practices, or systems. 
 

 
 SAUSD 

SAC 
(Credit 

Students) 

County 
of 

Orange 

City of 
Santa Ana 

CSUF 
(Undergrads.) 

UCI 
(Undergrads.) 

 
Total Population 57,499 18,164 3,051,771 331,328 32,649 23,530 

G
en

de
r Females 49.9% 52% 50.5% 50.2% 55.3% 54% 

Males 50.1% 48% 49.5% 49.8% 44.7% 46% 

R
ac

e/
Et

hn
ic

ity
 

American Indian 
or Alaska Native 0.2% 0.4% 0.4% 0.4% 0.2% < 1% 

Asian/API 2.6% 11% 18.6% 10.7% 21.7% 44% 

African American 0.3% 2% 1.6% 1.1% 2% 2% 

Hispanic or 
Latino 93% 64% 34.1% 78.6% 38.5% 22% 

Native Hawaiian 0.2% 1% 0.3% 0.3% -- < 1% 

White 2.7% 14% 63.5% 49.1% 23.9% 17% 

Some Other Race -- 1% 12.1% 1.6% -- -- 

More Than One 
Race 0.5% -- 3.5% 1.6% 4.2% 4% 

Unknown/Decline 
to State 0.6% 6% -- -- 3.9% 2% 

O
th

er
 

With Disability -- 5% 8.2% 9.4% 3% 4% 
Foster Youth .2% 3% .08% 12.4% .6% .1% 

Low-income  88.1% 64% 12.4% 21.5% 41% 43% 

Veterans  -- 2% 4.3% 2.3% 1% <1%(200) 

 
Over the past thirty years, Santa Ana has served as a port-of-entry for thousands of immigrants 

from Mexico, Central and South America, and Asia. Many Santa Ana residents live in some of the 
harshest physical, economic, and social conditions in the country. A 2004 study of urban hardship 
identified Santa Ana as one of the ten most challenging cities in the nation, based on six factors 
measuring hardship: unemployment, population under 18 and over 64, population over 25 years 
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old with less than a high school education, income level, crowded housing, and poverty.1 Poverty 
(88.1% of Santa Ana students qualify for free/reduced price meal), limited language development 
(47.8% of SAUSD students are limited English speakers with 67.3% of families’ primary language 
spoken at home being Spanish), and low parental educational attainment (56% of parents are not 
high school graduates). These realities impact the academic achievement of students in our area 
and limit their knowledge of college options. Additional significant factors include the city’s dense 
population of 324,528 residents averaging 8.6 people per square mile (the 4th highest population 
density of cities of 100,000 or more in the state). Furthermore, the average household size is 4.3 
persons, in comparison to the state or county averages of 2.9 and 3 persons, respectively (US 
Census, 2010). Taken as a whole, these factors contribute to SAUSD having the highest high 
school drop-out rate in the county at 9.6% and to Santa Ana having a higher education attainment 
rate of 17% overall and 10% at the level of the B.A. or higher (California Department of Education, 
DataQuest, 2014). The Partnership has helped to decrease the dropout rate from its high of 31.1% 
in 1992-93, but there is clearly more work to be done in secondary and post-secondary education. 

In relation to veterans in our service area, 2010 Census data shows that although 4% of Orange 
County (OC) veterans live below the poverty level, many more endure economic hardships due to 
the high cost of living and lower earning power of adults without higher education in the region. 
In addition, 78% of OC veterans have less than a high school diploma and of those that enroll at 
Santa Ana College, 81% place below college-level in math and 44% do so in English. Our 
Partnership has established One-Stop Veteran’s Resource Centers on campus and in the 
community to ensure continuous access to services and resources. 

To reach Foster Youth, our Partnership includes the Orangewood Children’s Foundation which 
serves the over 2,000 youth in foster care in Orange County (nearly 1,500 of whom are school 
age). Orangewood works to bridge Foster Youth into college with the support services they 
require. Additionally, 27% of school-age foster youth in our county receive special education 
services compared to the 11% of the general California school-age population. Of all 29 school 
districts in the county, SAUSD has the highest percent of foster youth in the county (12%), all of 
whom are served through our Partnership with dedicated resources and a secure pathway into and 
through higher education.  

To assess the proportional impact experienced by sub groups of the student population, an 
extensive series of analyses are regularly conducted using an 80 percent index metric. The Equal 
Employment Opportunity Commission (2010) disparate impact benchmark, or “80 percent rule,” 
was adopted by the California Community Colleges as a means of determining disproportionate 
impact. In short, the tool is used to identify which groups have a selection or participation rate 
disproportionate to that of a reference group.2  

Using the resulting analysis to highlight sub groups disproportionately impacted, a robust set 
of community college-anchored strategies have been established and complement the expansive 
work of SAUSD and university partners to ensure that overall student success and degree 
attainment are continuously analyzed through the lens of equity for sub-groups as we advance 
towards achieving our collaborative’s overall goal and sub-goals. 

1 Montiel, L., Richard, N., Wright, D. (2004). “An Update on Hardship”, The Nelson A. Rockefeller Institute of 
Government. 
2 Harris, Brice (2013). “Ensuring Equitable Access and Success: A guide to Assessing and Mitigating 
Disproportionate Impact in Student Success and Support Programs”. The California Community Colleges 
Chancellor’s Office. 
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Innovation 

#3 Key policies, practices, and/or systems in place prior to January 10, 2014, initiated to 
achieve the goals identified in Item 1. Describe impact to date, and provide evidence of that 
impact, lessons learned and how lessons learned will be applied to future actions. 

Our “K to the B.A.” collaborative works with existing leaders funded by their organizations 
to organize and deploy assets at scale to change the conditions of education in Santa Ana in order 
to elevate academic readiness for college upon completion of secondary school, streamline 
progress to college completion and the B.A., and to eradicate the barriers that impede progress 
towards these goals. In order to accomplish this, constant attention to policy and practice is 
required. The examples below highlight results to date, including victories and lessons learned.  

Due to low levels of academic readiness for college in secondary school, in 1999 we 
changed the intermediate school math requirements to establish Pre-Algebra as the standard 
course for 7th graders in Santa Ana, requiring documentation for why a student should NOT be 
placed in that course. This led to the elevation of graduation requirements by the School Board to 
model the A-G requirements for higher education, including a minimum of three years of math at 
the high school level. In addition, we established a Middle College High School (MCHS) at 
Santa Ana College in 1997 at which time the Community College District Board of Trustees 
changed policy to allow all local high school students to attend SAC tuition-free. The school 
district and college collaborated to share construction costs and a dedicated MCHS facility was 
built on the SAC campus, which serves 325 students annually. The majority graduate with both 
their high school diplomas and their AA degrees, and the rest need one year or less to complete 
college and transfer to the university with advanced standing. To ensure tracking of student 
enrollment in and progress through pre-college courses in SAUSD, we enacted data-sharing 
agreements featuring continuous data downloads, analyses, and progress reports to collaborative 
leaders. This includes an annual data almanac that is created for each feeder high school 
featuring college placement trends, college-going and success data, which drives professional 
development for secondary school principals throughout the year and has resulted in integrated 
strategic planning with key performance indicators aligned for secondary and post-secondary 
partners. In spite of these comprehensive efforts, each high school still has students at risk of 
failing. To address this, SAC’s Adult Education Program provides supplemental instruction at all 
high school sites at no cost to schools or students to help students catch up and stay in school.  

In 1999, focus groups indicated that college knowledge was not pervasive on high school 
campuses and that higher education institutions had only an episodic presence. In 2000, we 
created a new structure--comprehensive Higher Education Centers (HEC’s). SAUSD created a 
new certificated job description, Higher Education Center Coordinator, which was approved by 
the School Board who directed that HEC’s be established at every SAUSD high school and 
staffed with a full time Coordinator. HEC staff make classroom presentations during the school 
day and feature extended hours during college/financial aid application windows. Mini-offices 
within the HEC’s create permanent space for higher education representatives including resource 
libraries and computer labs that serve the entire school community. Complementing school site 
work, the Partnership created the Achieving College Network, a group of over 40 high school, 
college & university staff. Co-chaired by leaders from SAUSD, SAC, CSUF, and UCI, 
Achieving College meets monthly to plan pathways to higher education, establish follow-up 
plans for all students with intrusive advisement centered on 4 year plans to prepare students for 
higher education. This effort includes college placement testing at all high schools and priority 
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matriculation at SAC where students complete their college registration and financial aid before 
graduating from high school.  

The path from SAC to the university depends upon local access to upper division 
studies because our students are highly place-based due to financial constraints. For this 
reason, we created pathways for students from SAUSD into SAC and from SAC to UCI in 2006 
(U-LINK) and expanded the transfer guarantee to include CSUF in 2010, today called Santa 
Ana Adelante. To complement these agreements, SAC has completed all available Associate 
Degrees for Transfer with CSU and offers a 10 day residential program at UCI to accelerate 
completion of pre-transfer courses (the Summer Scholars Transfer Institute) as well as a research 
boot camp taught by professors from SAC, UCI, and CSUF, underwritten by private donors. 
Over 100 students participate in these programs annually, and return to be “transfer mentors” 
after landing at the university. Also, two weeks before starting college at SAC all SAUSD 
graduates are urged to attend a one day college success class and pledge to complete their 
degrees and transfer to the university. Fifty percent (500-600 students) participate and we have 
standardized this as part of our Student Success Act Plan, expanding it to all freshman. 

Challenges in meeting the costs of higher education are substantial in Santa Ana and 
result in students failing to prepare for college because they don’t think they can afford it. 
Although state and federal policies have improved, approximately a third of local students are 
ineligible for federal aid no matter how low their income or how high their achievements. In 
response, in 1989 we created the Santa Ana Futures Fund where hundreds of City of Santa Ana 
and Santa Ana College employees donate a small sum from their paychecks every month so 
students from our community can afford college. Today the multi-million dollar endowment 
distributes $100,000 annually with renewable awards for university transfers. We also invested 
in the Hispanic Education Endowment Fund (HEEF) and helped build its endowment to $3 
million to help Latino students fund college. Equally important is our alliance with the SAC 
Foundation, Santa Ana Kiwanis, and the Santa Ana Public Schools Foundation who together 
award over $1 million annually to 1,000 students for higher education in Santa Ana. Finally, by 
working with a not-for-profit financial partner (Comunidad Latina) we created a micro-loan 
program in which SAC students receive a $500 loan to pay for fees and textbooks for a flat fee of 
$10, and upon payback can renew each semester. To date, 121 students have participated with a 
payback rate of 96% overall, which enables us to re-award funds immediately to new applicants.  

Empowering and informing parents is a precondition of the educational transformation 
we are seeking. Parents are co-leaders of the Partnership, with SAC providing a fully equipped 
office suite on the executive floor of the college as the hub for the parent-created and led Padres 
Promotores de la Educación. This group reaches 35,000 parents annually through home visits, 
and workshops, including college/university parent orientations. The Padres developed a 
bilingual workbook, Padre a Padre (now in its 4th printing) and created bookmarks, with the Ten 
Commandments to follow to help your child prepare for and complete college.  

Additional data shows that achievement in English and math has soared in SAUSD 
since requirements were elevated 15 years ago from 21% to 45% college-ready in math and 
22% to 65% in English as college-going has risen from 58% in 2011 to 74% in 2013. Since 
2009, A.A. and certificate attainment at SAC has increased 49% and university transfer by 18%. 
Lessons learned confirmed that we have an urgent need for accelerated pathways into & through 
English/math classes, transfer planning needs to begin in high school, that college/financial aid 
applications must be required in the senior year, and that past successful efforts must be 
sustained at scale as we advance to new equity and success frontiers. 



Santa Ana College Award for Innovation in Higher Education, Narrative  Page | 7 

#4. Key changes to policies, practices, and/or systems initiated since January 10, 2014 
intended to achieve the goals identified in Item 1. Why we believe these changes will achieve 
those goals and their expected impact. 

From January 10, 2014 through January 9, 2015 our collaborative continued to focus on 
increasing the academic readiness of secondary school students and streamlining the process for 
moving into and through SAC to the university, while expanding financial resources for students. 
The narrative that follows describes these efforts and details expected impact. 

Articulated pathways and concurrent enrollment are essential strategies to accelerate 
completion and transfer. Our Partnership made significant progress between 1/10/14 and the 
present in establishing discipline-specific pathways to college and accelerating the progress to 
transfer. 
English: Three meetings were held to review college academic pathways and to articulate related 
high school and SAC courses. SAC and SAUSD English teachers met to share curriculum 
updates related to the Common Core and review college placement protocols. Both groups 
wanted to take the work to a new level so that a more refined pathway to success in college level 
Freshman Composition could be established. Because of the stagnation experienced by students 
placing at the bottom of the English course sequence at SAC and the momentum we might gather 
for students at the top, two priority strategies were identified and implemented, which are briefly 
described below.  
• Lifting Students Who Place at the Bottom in English: Based on data documenting how 

unlikely it is for students who place at the lowest level of English in college to succeed in 
degree applicable courses in the discipline, the intersegmental faculty team from SAUSD and 
SAC created a writing prompt that all students taking the placement test complete. College 
faculty volunteer to read the writing samples for all students scoring at the lowest level for 
evidence of their ability to succeed in a higher level class. As a result, 37% of the lowest 
placing students were advanced at least one course level, saving half a year of developmental 
coursework and building momentum towards completion and transfer.  

• Articulating High School Senior English with College Freshman Composition: Over the 
same time period, we also launched a pilot program with three of our feeder high schools in 
which students who took the new Expository Reading and Writing Course (ERWC, 
developed in conjunction with CSU) and earned a grade of A or B for the year were 
automatically placed into the baccalaureate applicable Freshman Composition (English 101) 
course at SAC. In addition to fast-tracking progress towards university completion, the 
guaranteed placement offers an incentive for students to power up the senior year of high 
school. The effort is planned for a full scale implementation in the 2015-16 academic year. 

Mathematics: In May 2014 our Partnership reconstituted its intersegmental math team, with 
faculty, curriculum experts, and managers from both SAUSD and SAC. The group of 20 created 
a briefing portfolio of data and met to review the implications in order to establish math student 
success priorities (K-14) for the 2014-2015 academic year. They identified three significant 
challenges requiring immediate action, each of which has been addressed this year and is 
described below, including progress to date and lessons learned.  
• High School Math Challenge: Students do not enroll in math in their senior year of high 

school: Approximately 20% of SAUSD seniors do not take a math class in their senior year 
because they have already fulfilled the three years of high school math required for 
graduation and lack the motivation to continue. This has negative consequences related to 
postsecondary education because even students who successfully completed Algebra II and 
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Trigonometry in SAUSD will have rusty math skills when they take the college placement 
test. To address this we are creating a new senior year math course designed to articulate 
with the college math sequence and be acceptable to CSU and UC. Successful completers 
will move directly into non-remedial math at SAC and will have the benefit of articulated 
college credit units on their transcripts. We anticipate this strategy will impact up to 687 
SAUSD seniors annually between 2015 and 2019. 

• High School Math Challenge: Students who almost test into the next course level in college 
math placement exams: Compounding the issues reviewed above, our analysis of high school 
math test data indicates that approximately 17% of seniors taking the test miss placing into 
the next level by just a few points. Since the stakes of a low math course placement can 
prove fatal to college completion, in 2014 our Partnership piloted three intensive 20 hour 
Math Boot Camps in feeder high schools for students who almost tested into the next level of 
math at SAC. The students were recruited by their high school principal and college math 
faculty came to the high school campuses to teach the Boot Camps, which concluded with a 
retest of the math placement exam. Two of the three pilot sites saw over 70% of participants 
rise a minimum of one math course level after the Boot Camp and the third site achieved an 
improvement rate of 56% moving up a level. Our Partnership analysis documented that the 
program was very costly for the modest number of participants (less than 100 overall). With 
these lessons learned, we are modifying strategies this winter and spring in two important 
ways. First, we will offer a math refresher workshop at each high school prior to testing. 
Second, we will return to the high school campuses to offer students who were close to the 
next math level the opportunity to retest just in time to possibly achieve a higher score 
because of the additional several weeks of math instruction. Taken as a whole, we expect 
these strategies will elevate overall placement levels by at least 5% annually between 2015 
and 2020. 

• Community College Math Challenge: Long sequence of math courses at SAC: Historically 
SAC has had a sequence of math courses progressing from non-degree applicable basic math, 
pre-algebra, intermediate algebra, and college algebra that could take four semesters to 
complete before enrolling in transferrable courses that lead to the B.A. degree. The strategies 
summarized above are all designed to address problems of low course placement at SAC 
(and elsewhere in higher education) but none of them fundamentally address the long course 
sequence, leaving students vulnerable to getting stuck or worse. To address this, the SAC 
math faculty created a redesigned math pathway that blends the content of intermediate and 
college algebra in a highly interactive teaching method that eliminates conceptual 
redundancy and allows for specialization in STEM-centered math vs. social science-centered 
math, with different but equally rigorous course material. At the time of this application the 
first cohort of 167 students just completed their studies with success data currently pending. 
SAC is remodeling classrooms presently that will be dedicated to the redesigned courses to 
allow for this to be established as the new standard at the college. Simultaneously, math 
faculty from SAC and SAUSD are visiting each other’s classrooms and co-constructing a 
pathway for mastery mathematical learning in high school and college. Complementing this 
faculty effort, the SAUSD Superintendent and SAC’s President met in December 2014 to 
jointly commit to supporting this group’s work by ensuring that the integrated math standards 
embedded in the Common Core are fully incorporated into the math pathway from high 
school to the B.A. in the Partnership in the coming year. 
Building on the acceleration implications embedded in the narrative above related to English 
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and math, the Partnership has continued to work to expand pathways for students that will give 
them a head start on college coursework while still in high school and fast track them for 
university transfer after enrolling at SAC. The new areas developed in 2014 by intersegmental 
teams of faculty, Regional Occupational Program (ROP) leaders, and higher education partners 
are described below and are all being established with local and leveraged funding as permanent 
ventures. The pathways were selected for development based on regional labor market demand, 
student interest, and academic capacity (including faculty and available facilities) in the 2014 
year.  
• Pathway to Law: In spring 2014, SAC was the only community college in Southern 

California selected for participation in the Pathway to Law initiative statewide. This project 
will create a pathway (2+2+3), encompassing 2 years of lower division work at the 
community college, 2 years of upper division work needed for the B.A., and 3 years of law 
school. Preferential admissions agreements have been established with eight California law 
schools, with more under development. Our Partnership, with a long standing Saturday 
Academy of Law that engages 9th grade students in legal inquiry and analysis linked to state 
content standards, plans to bring the initiative to life in an accelerated format that allows up 
to two of the core law courses to be taken in the final two years of high school at SAUSD. 
Our local law pathway advisory committee has already expanded to bring SAUSD partners 
in to finalize the pathway in 2015, at which time students will officially begin their studies. 

• Pathway to Engineering: Our Partnership has a strong history of supporting STEM students 
in collaborative programs with UCI and CSUF, but until this year had not explicitly extended 
the pathway to high school students. Faculty and SAUSD leads met during fall 2014 and are 
utilizing Project Lead the Way as a model for accelerating progress into and through the 
engineering pathway. We anticipate that 100 students will enroll in this pathway in 2015. 

• Pathway to BioTechnology: Our BioTech team formed in the fall 2014 semester to link 
Saddleback High School (recently designated as SAUSD’s Bio-Tech magnet school) with 
SAC’s emerging BioTech program. The team has created a joint advisory group and will 
make mutual classroom visits in winter 2015 to plan for concurrent enrollment experiences 
for SAUSD BioTech students in the junior and senior year, share field trips to BioTech 
manufacturers regionally, co-create a BioTech business run by SAC students where SAUSD 
students can serve as interns, and launch a BioTech mentoring program. Over 100 students 
are currently in the SAUSD biotech pipeline, with an additional 50 anticipated each year.  
Although these emerging pathways are not yet fully populated by students, they provide an 

excellent example of how we are working to accelerate the development of programs by quickly 
convening partners, sharing data and curriculum to assess the academic landscape while ensuring 
linked strategic planning at the school site and executive levels simultaneously. In addition, 
because the Partnership has connected strategic plans with the Local Control Funding Formula 
(LCFF) resources in SAUSD and Student Success and Equity funding at SAC, we were able to 
create these pathways and confirm that funds will be available to support professional 
development, student transportation, and college textbooks as part of the pre-planning process.  

The creation of an internal Degree Audit system at SAC shows great promise for 
reducing time to the B.A. Over a year in the making, this technology tool has provided the 
college with the ability to analyze student enrollment patterns and coursework to identify 
credentials students may have earned or be close to earning and to point them towards 
completion. We have used the same database to collaborate with faculty and build customized 
educational plans for students in specific majors to provide early advisement to complement the 
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completion-centered supports described above. This fall, approximately 2000 students have been 
contacted for customized help in streamlining their progress through SAC in coordination with 
discipline-specific faculty, with an equal number planned for early 2015. Of equal importance, 
SAC is now using this new technology to compare the number of students enrolled in pathway 
courses (and course sequences in English and math) to ensure that they have the ability to 
progress through academic course sequences coherently from semester to semester. Using 
SAUSD and SAC testing/placement data we are now able to look at our incoming students from 
SAUSD in the spring prior to their freshman year (because they test and enroll early) and 
compare their placement scores with the course schedule to right size capacity in key courses 
with consideration for already enrolled students and the seats they will require to progress. The 
collaborative work to maximize placement in college level work falls flat if there is a critical 
shortage of needed seats just as students are accumulating momentum towards their university 
transfer or other programs of study at SAC. Our first opportunity to link this data was in the 
summer of 2014 and as a result SAC added over 400 seats in high demand English and math 
courses for fall 2014 and an additional 200 for the winter intersession that began on January 5, 
2015. These critical class shortages have all been key factors at SAC in prioritizing the full time 
faculty the college will hire for the coming academic year, with the largest number of positions 
dedicated to math and English.  

An application to participate in the CA Community College B.S. Pilot Program in 
Occupational Studies (submitted December 2014) was developed with input from the 
collaborative’s partners and faculty experts. If successful, this program will represent the first 
time a publicly funded, open access institution of higher education was legally authorized to 
award the B.A. degree in Santa Ana. An Occupational Therapy Assistant certificate is already in 
place at SAC, with a substantial wait list for entry because of high demand in the labor market. 
Building capacity in this Allied Health discipline will benefit local students and our regional 
economy while creating a model for low-cost B.A. attainment linked to our Partnership. 

Linking state’s new funding initiatives to the Partnership goals are paramount in 
leveraging resources and synchronizing intersegmental systems change. When the California 
Legislature passed the Student Success Act in 2012, it established a system of incentives to 
create more intentional and successful students at the community colleges and to provide 
resources needed to meet the support needs of these often first generation college students. Like 
all California community colleges, SAC submitted a Student Success Plan to the state in October 
2014 and a Student Equity Plan in December 2014. Reaching beyond the minimum requirements 
of the law through the integrated planning lens of our collaborative, we have deployed the 
resources to take proven strategies to scale, to create robust follow-up systems, to acquire and 
refine cutting edge technology, leveraging the strong point of departure for results created by our 
Partnership. We have connected the requirements of these initiatives to Partnership priorities and 
made a landmark policy change effective fall 2015 to provide new and continuing SAC students 
with a full year of course registration at once. This significant change will amplify the value of 
having a pathway to completion and transfer (with accelerated college courses) by connecting it 
with the chance to secure a schedule that reduces the risk of not getting a critically needed course 
or being unable to organize your life around your academic schedule because it constantly 
changes.  

The above initiatives have already positively impacted the collaborative culture between the 
secondary and postsecondary segments. As such, much attention continues to be placed on the 
capacity building of our key stakeholders and partners. Below are samples of new efforts during 
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2014 to continue building our collective impact muscle. 
Our Partnership serves as the hub for intersegmental professional development and 

offers three types of student success-centered leadership training throughout the year. The first is 
the Achieving College Network, a monthly two hour gathering of approximately 40 high school, 
community college, and university colleagues who meet to organize and mobilize case-based 
follow-up on all students rising up the pipeline from SAUSD to college and from SAC to the 
university. Student academic progress data is reviewed and work is assigned, with specific 
deliverables, timeframes, and progress measures specified. The second kind of professional 
development is our bi-annual Partnership Counselor Conference. All SAUSD secondary school 
counselors attend this conference (hosted by higher education) to update their knowledge of 
college admissions opportunities and challenges, student progress data, special supports for low 
income and undocumented students, and specific activities that will be taking place at their 
schools with college and university staffing. We used this forum to adopt the California College 
Guidance Initiative (CCGI) which will empower students, parents, and counselors with 
continuous access to their college preparation profile and linked resources to support college-
going throughout high school. All higher education partners are cross trained to help SAUSD 
students with community college, CSU, and UC applications, an invaluable capacity when high 
stakes application deadlines approach or when students face unexpected hurtles that require 
urgent intervention. The third kind of professional development is Strategic Planning Retreats for 
High School Principals. We typically conduct these 2-3 times a year for the purpose of 
confirming our collaborative priorities, disseminating data to principals, deploying human and 
financial resources, and meeting special needs at school sites. Principals receive a customized 
data almanac created individually for their school each year by the Partnership with academic 
achievement/college-going trends, and college success/persistence trends (now required under 
LCFF). The data presented at these meetings is continuously shared with the executive leaders of 
all segments and periodically shared with elected school board and community college trustees.  

Our Partnership measures its success in student terms, making access to data about 
course enrollment, academic success, and upward progress critical throughout the year. To 
manage the extremely complex task of aggregating, analyzing, and disseminating data to inform 
action, the Partnership has a Research and Evaluation Team that is staffed by research leads from 
the public education system. We share data and use baseline metrics to calibrate progress and 
identify trends that will inform the scaling of strategies and/or improvements to the work overall. 
In 2014 we significantly updated our Partnership Scorecard to maintain alignment with changing 
state accountability systems, and broke the report card down into four key areas, Academic 
Readiness for College, College-Going, College Persistence, and College/University Completion. 
To accomplish this and maximize validity of the data, we use multiple sources including 
institutional data warehouses, the California Department of Education, the National Student 
Clearinghouse, the Student Success Scorecard, and specific school and specific program data as 
it emerges. Each source produces information at different intervals throughout the year and has 
unique strengths and liabilities. This holistic approach allows for continuous analysis related to 
emerging challenges and opportunities.  

Creating strategic support for veterans and other adults broadened our work with those 
whose educational pathways did not follow the traditional high school to college pattern. This 
effort had two main components. First, we developed an articulated pathway to college for the 
12,000 adults in Adult Education programs locally. By bringing adult education and college 
credit faculty together with counselors and outreach staff, we have paralleled the SAUSD to 
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SAC work while customizing it for an adult population. Articulation agreements are being 
embedded into the adult pathway which will give these students a head start in critical academic 
areas such as English and math. SAC has space on campus for Adult Education programs to 
maximize adult concurrent enrollment in adult high school subjects and college courses, with 
170 students doing so as of the submission of this application. The second adult strategy is the 
establishment of a one-stop Higher Education Center in Santa Ana’s main public library, an 
adaptation of the high school-based strategy described earlier in this application. We adapted the 
model because the high need for a distinctive focus on adults and veterans created a compelling 
need for the center and drives its on-going programming. To date the center has served 2,400 
adults and 42 veterans, all with permanent, local dedicated personnel and funding. 

We have learned that in our community parents play a critical role in early college 
preparation, college enrollment, completion and university transfer focused motivation, 
and are well positioned to provide decision-making leadership in the Partnership. The 
Padres Promotores de la Educación program was established nearly 15 years ago to expand and 
stabilize parent leadership within the Partnership. SAC has dedicated and equipped an office 
suite for the Padres on the executive floor of the college and created a support structure to help 
the Promotores connect to the assets of the college and the Partnership. In 2014, a number of 
critical milestones were realized by the Promotores relevant to this application including 1) 
launching an orientation for all parents of freshman students to help create momentum for 
completion and transfer, 2) a record number of 30,000 family contacts in our Camino de Amistad 
(a neighborhood-canvassing event to inform Santa Ana parents about the start of the coming 
school year & available parent resources to help with school and college information), and 3) 
publication of a 4th Edition of our bilingual parent empowerment workbook, Padre a Padre .  

During 2014 the Partnership also made great strides to increase access to financial 
resources for students. Following are two such initiatives.  

A one-stop Center for Scholars and Scholarship was established at CSUF, under their 
Division of Student Affairs, to assist students in navigating the complex world of scholarships to 
fund their studies as well as provide academic advisement, peer mentoring, and other holistic 
support services. The staff of this center case manage diverse students from foster youth to 
honors. The center’s director is now a member of the Partnership’s Achieving College team 
which meets monthly to coordinate and collaborate on college preparation and college readiness 
efforts in all SAUSD secondary schools. SAC’s own Scholarship Office began dialogues with 
the staff of this new center in 2014 to streamline processes, market to students, and formalize 
scholarship connections for SAC students before they transfer to CSUF to reduce anxiety about 
finances as they make the transition pre-B.A. studies at the university.  

Engaging our larger community in financing the needs of students in college through a 
matching challenge proved extremely successful in 2014 and created a model for the future. As 
mentioned in Item #7 below, SAC’s President has focused the college’s Centennial Campaign, 
branded “100 for the 100th” to on creating scholarships for students in the most historically 
underrepresented groups to accelerate their swift advancement through SAC to completion and 
the B.A. The SAC Foundation offered 1:1 matching challenge to double the value of the first $1 
million in contributions and during this year that matching challenge was surpassed given the 
community’s generosity and their support of the goals articulated herein. Plans are underway to 
establish similar future matching challenges to continue to grow the dollars that will help us 
increase the much needed financial resources for students. 



Santa Ana College Award for Innovation in Higher Education, Narrative  Page | 13 

#5. Changes to policies, practices, and/or systems to be implemented after January 9, 2015 
intended to achieve the goals identified in Item 1, expected timeline and expected impact 
regardless of funds awarded. Evidence of the commitment to these changes. 

Building upon the progress noted in the previous two sections, we have identified the 
next level of impact for 2015 and beyond in relation to reducing the time and cost associated 
with obtaining the B.A. Degree. The summary below highlights plans for 2015 and beyond, none 
of which is dependent upon receiving funding through this application. We are committed to 
maintaining all that we have established while expanding to include the new priorities, many of 
which required policy changes at the close of 2014 to establish the new practices and pathways. 

Vigorous secondary to postsecondary concurrent enrollment, articulation, and formal 
career pathways will go to scale in math and English, impacting up to 3,000 SAUSD high 
school seniors annually, with an additional 3,500 eligible for early college enrollment at SAC or 
at their high school across 80 academic programs of study, with a similar number reaping the 
benefits annually thereafter. We anticipate that adding up to 100 more MCHS students per year 
starting in 2015 and further lowering the remediation needed in college through math and 
English articulation to reduce by one year the time to degree for B.A. candidates.  

Dual Admissions Bridging the Four Segments of Public Education is being examined as 
a way of building on the current guaranteed transfer pathways to create a new tool that 
would modify the local high school to university application process, specifying that the lower 
division coursework would be completed at SAC, with the student simultaneously establishing a 
university identity including access to library, program, and research supports. The already 
established transfer guarantees document the strength of our commitment and this next level 
would pull the B.A. pipeline more deeply into the final two years of high school. Combined with 
the new SAC year-long registration window (a complementary policy change which will go live 
in the fall 2015 term), this system for traversing the segments to achieve the B.A. would be 
established as a model and would impact 500 students annually expanding the beneficiaries to 
over 2,000 by 2019 (based on local data that indicates a minimum of 500 SAUSD students 
matriculating to SAC presently would opt into this plan).  

SAC has reframed its entire enrollment planning process for 2015 implementation 
centered on accelerated completion and re-designed pathways. All faculty will attend a 
required college-wide symposium on February 6, 2015 to review equity-centered student success 
data and review existing SAC and state practices that will accelerate preparation for the B.A. 
SAC will utilize new technology to anticipate the courses students need to achieve their goals 
and will right size course offerings (available seats) to maximize throughput, including the new 
option for registering for a full year of classes at the start of the fall term, which begins fall 2015. 
Using updated technological planning and communication tools (including Degree Audit), we 
will guarantee incoming freshman seats in English and math in 2015, and are simultaneously 
expanding our Express to Success course menu where students can complete two sequential 
courses in a single semester by opting for intensive eight week instruction during mini-semesters. 
The combination of our Learning Communities, Express to Success expansion, and Math Re-
Design will impact over 2,000 students in spring 2015, and double that number in the 2015-2016 
year, maintaining the higher level thereafter.  

Taken as a whole, our reinstatement of the Winter Intersession, re-designed and articulated 
courses in math, Express to Success accelerated courses, and expanded offerings in English and 
math placement will combine to reconstitute foundational academic structures in support of 
student forward momentum. Based on plans for systemic change in pathways and processes, all 
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new and continuing SAC students (20,000 per semester) will benefit from these structural and 
policy changes, beginning in 2015 and continuing thereafter. 

Reducing the cost of the B.A. Degree begins in SAUSD and continues at SAC. Related new 
strategies to address this include SAC’s B.A. Pilot Launch. Early in 2015 we expect 
notification regarding the status of our application to pilot the B.A. in Occupational Studies at 
SAC. We believe that the combination of institutional capacity, labor market demand, and strong 
student interest will combine to make our proposal successful and enable us to be among the first 
to build this exciting new capacity. If not, we will continue to consider other options from the 
short list of contenders at SAC and prepare an alternate proposal for the next competition.  

Additionally, SAC is expanding its Open Educational Resources (OER) pilot in 2015. The 
majority of students at SAC are low-income and face the challenge of funding textbooks every 
semester. Research suggests that a near-majority of low-income students try to avoid textbook 
purchase by sharing, using library reserve texts, and other measures that deny them full access to 
the learning material and widen equity gaps in course completion. Our college has committed to 
a strategy of adopting OER through which students can access required course texts for virtually 
no cost. SAC has set aside $10,000 to use as an incentive fund for faculty to adopt OER 
textbooks over the next six months. We are now using the incentive funds to expand our 
successful pilot and are targeting the highest volume general education courses with a faculty 
coordinator mobilizing a group of early adopters who will provide peer training to ensure a 
successful adaptation to the OER materials. In the 2015-2016 year we anticipate 1,000 students 
will use OER texts in three general education courses, with a goal of increasing that to 5,000 per 
year thereafter in a minimum of ten disciplines. The college budget will continue to underwrite 
faculty adoption incentives, training, and support. SAUSD and SAC have a 20 year history of 
collaborating to bring college-level coursework to secondary students that has blossomed from 
initial pilot efforts to well-established models for accelerating college completion through 
student participation in discipline-specific pathway programs, MCHS, and by opting in to special 
interest courses in high demand career fields. Taken as a whole, 26% of SAUSD students 
currently graduate with some college experience—a number that we plan to increase to 40% 
percent with the addition of new pathways, course-specific articulation, and an expansion of 
MCHS over the next four academic years. 

Envisioning a new level of financial help for students in 2015, the Partnership’s expansive 
work to build a constellation of funding streams to directly subsidize the cost of the B.A. degree 
for students is expanding. The college is working with architects to incorporate a one-stop 
financial resource assistance center that will consolidate public financial aid with private 
scholarships, and stabilizing funds students and families depend on from Social Services and 
other agencies. This strategy is a best practice in Hispanic Serving Institutions and we expect 
10,000 students to benefit every year. Additional efforts include a new campaign to Hispanic 
Education Endowment Sub-Fund leaders to expand the overall size of their sub-funds and to 
increase the award funds directed to students active in Partnership programs. We expect a 
resulting 10% rise in sub-funds and a parallel rise in recipients annually over the next five years. 
We are also engaging businesses directly in underwriting higher education by launching a 
collaboration with downtown Santa Ana restaurants to identify menu items dedicated to SAC, 
with all proceeds awarded to low-income students via scholarships. We have identified an 
inaugural restaurant partner and plan to add five more annually for a total of 10 before the close 
of the 2015-2016 academic year.  
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#6. How changes described above will impact the average cost to award a B.A. degree, 
considering costs borne by the state, the participants in this application, and students, as well 
as the magnitude of that impact. 

Collaborative efforts to reduce the cost of obtaining a B.A. degree are quantified below.  

Starting higher education ready for college-level academic work saves an average of two 
semesters of developmental work in community college. The gains in pre-college academic 
placement tests that we have seen since elevating high school graduation requirements reflects a 
sea change in college readiness. Compared to baseline data from 2000 prior to the policy change, 
in 2014, 692 students gained 2 course levels in English and 403 gained one course level 
representing an annual tuition savings of $328,808 and student/family savings of $357,400 
(based on average tuition and textbook cost estimates). In math, 476 students gained three levels 
and 187 gained two levels, resulting in $331,568 in tuition savings and $360,400 in 
student/family savings for texts. Taken as a whole this strategy alone reaps $1,378,176 annually 
in overall savings.  

Concurrent enrollment and course articulation is another proactive strategy supported by the 
Partnership. Our Middle College High School, located on the SAC campus, enrolls 325 students 
annually, and is slated for expansion. Currently 65% of MCHS students graduate with both a 
high school diploma and an A.A. degree, catapulting them into the university with a tremendous 
head start on B.A. completion. MCHS students enroll in over 750 SAC courses annually, 
representing $187, 956 in tuition savings and a $151,000 savings to students/family for books, 
totaling $338, 956. Adding the additional concurrently enrolled students and those who articulate 
credit for advanced placement, an additional tuition savings of $6,118, a total of $684,030 is 
realized across all concurrent enrollment strategies combined.  

Accelerated pathways activated in pre-transfer work at SAC shorten the time needed to 
complete lower division studies and transfer. The math redesign (SAC’s largest academic 
program) has consolidated a two semester sequence into a one semester program of study. The 
math strategy impacts approximately 1,000 students per term resulting in $92,000 in saved 
tuition and $200,000 in student/family saved textbook costs per term, for a total of $292,000. 
This is complemented by Learning Community programs that help cohorts of students’ progress 
through critical courses together with built in support services. Each term 1,300 students 
participate in accelerated course cohorts and learning communities to reduce time to 
degree/transfer. Eleven departments collaborate to offer 68 courses in this format. If these 
students complete college even one semester sooner, a savings of $728,640 in tuition and 
$1,056,000 in books for a total of $1,784,640 is realized. This cluster, including the early savings 
of $125,000 to students resulting from the expanding Open Educational Resources effort 
represents $2,201,640 in savings.  

Private philanthropic and business partner contributions to higher education represents 
another important way we reduce B.A. costs. A robust set of activities directly subsidizes 
students and underwrites intensive transfer preparation programs in their higher education 
studies. Funds diverted to students that are 100% private through our Partnership total $1, 
293,600 annually. 

The grand total of savings described in this section represents over $ 5,557,446 annually 
before estimating the possible benefits of President Obama’s proposal on tuition-free community 
college and the value to the local economy of thousands of students completing college sooner 
and contributing to the tax base as wage earning professionals.   
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#7. Risks or tradeoffs involved in the changes being implemented and the way we will monitor 
and mitigate them. In particular, any potential adverse effects on student groups that are 
underrepresented in higher education. 

The risks and tradeoffs associated with the changes we are implementing are evident at many 
levels. The first is that although elevating high school academic rigor seems uncontestable, the 
more academically rigorous the program of required study becomes, the more risk there is of 
failure and drop out. In our immigrant rich community, it is critical to note that if a student fails 
to complete three years of high school here in California and graduate, they are ineligible for 
AB540, a law that enables them to attend public higher education institutions at the resident level 
rate of tuition and also be eligible for state financial aid while serving as a proxy for access to the 
Federal Deferred Access for Childhood Arrivals program (DACA). Although school districts do 
not use Social Security-based student identification systems, with a high school student 
population that is 93% Latino, and based on a pipeline analysis of college-going populations, we 
estimate that 30% or more of local high school graduates may not yet be permanent residents of 
the state. No parallel comparison is possible for students who drop out, but we believe the risk is 
real.  

The most powerful way for us to combat this is to prevent it by working continuously and 
intrusively to ensure that the academic expectations and competencies required in high school 
are established in intermediate school and those needed in intermediate school are part of the 
foundation established for all students in elementary school. When our Partnership adopted an 
integrated strategic planning model last year for the public educational institutions, we launched 
it with half day meetings at each high school featuring data about academic weaknesses in 
college preparation that all stakeholders present, resulting in recommendations for the school site 
team. We established a report back processes by school as part of the regular SAUSD Secondary 
Principals Meeting (with Partnership leaders) and included Intermediate School principals so 
they would have a model of how to carry the same work into their academic planning with 
elementary schools. This foundational work was in place as of the fall 2014 semester resulting in 
college readiness plans being activated at all high schools that are data based and feature the 
establishment of a plan for all 9th graders to graduate on time and college ready. All high school 
principals started the current school year by presenting a plan for addressing the most urgent 
academic challenges at their schools informally to the Partnership and subsequently to the 
SAUSD Superintendent. 

None of this means that the work will easy for any stakeholder group moving forward with 
ever more comprehensive plans for postsecondary academic readiness. What we have done and 
will continue to do is instill those expectations as standards for each school that are monitored, 
supported with Local Control Funding Formula-linked resources and directly connected to the 
college ready academic standards described herein. As these standards and the students who will 
benefit from them travel upward through SAUSD, special attention will continue to be paid to 
students already in the last two years of high school. We work to continuously refine and 
improve the intensive case-based management in place for students in the junior and senior year, 
with special attention to the possibility that some students will struggle with the rigor and that 
additional instructional supports will be required within and beyond the classroom and school 
site. 

At Santa Ana College, we have openly acknowledged that the reform and equity work 
underway and planned risks our college becoming less comprehensive as new faculty hires, 
professional development, and policies centered on success, throughput, and university transfer 
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require cultural and operational changes within the institution. We have worked closely with 
faculty leaders to set these changes in motion and will be holding a college-wide meeting for all 
faculty and staff prior to the start of the spring 2015 semester to outline the next level of work 
and to share the updated college-wide student success data informing our plans. We have held 
such meetings for the last four years, chaired by the President and her Cabinet, but are shifting 
the focus to new standards associated with equity and completion and are bringing in a re-design 
consultant who will work across the college to support the department-level work needed to 
achieve our goals.  

Simultaneously, the college is providing all faculty with a data portfolio highlighting their 
department’s student success profile (disaggregated by ethnicity) to direct attention to 
achievement gaps for specific groups of students that may require special attention in course 
acceleration and redesign work underway or anticipated. As the new enrollment management 
and registration systems combine with Degree Audit, course redesign, and comprehensive 
educational planning upon entry at SAC, we are aware that students who began their studies 
under previous policies may be at risk of not getting the classes they require as we transition to 
the new structures and practices described in this application. As a college that has serves a 
super-majority population of students who are Latino and low income, special measures are 
required to ensure that we continue to shrink equity gaps as we activate policies that both provide 
more resources to students and expect more of them. For example, when re-engineering the math 
and English pathways to guarantee access for new students, we studied placement test data and 
course-taking patterns for currently enrolled students and followed up with them individually to 
urge them to maintain their momentum by enrolling in the winter intersession and spring term.  

Finally, one anticipated consequence of the work outlined in this application is that even 
more students will be academically ready for college and will pursue it in Santa Ana. For this 
reason, knowing the financial hardships that will impede their progress, SAC’s President has 
linked the college’s Centennial Celebration, occurring from January 2015 through the 2016 
graduation, with a huge fundraising campaign branded, “100 for the 100th” in an effort to secure 
100 new endowed scholarships that will provide students with renewable awards to accelerate 
their advancement through SAC to completion and the B.A. As an incentive to donors the SAC 
Foundation offered 1:1 matching funds to double the value of the first $1 million in 
contributions. We are pleased to note that the matching fund was exhausted during the fall 2014 
semester as the campaign continues to attract donors who support the goals articulated herein.  

From the university perspective (where demand far exceeds capacity locally) the emphasis on 
throughput to degree attainment is compatible with the key strategic priorities of both the 
Partnership and this award. One unintended consequence of our capacity-building work is that as 
academic achievement rises for all student groups, gaps across groups too often remain 
unchanged, leaving the place-based students of color increasingly at risk, despite the benefits that 
guaranteed transfer agreements provide. To address this, in addition to pursuing authority to 
offer the B.A. at SAC, we have established an early warning system to ensure students are 
continuously aware of the transfer GPA requirements and the consequences of academic 
mediocrity on their B.A. prospects. Anticipating a rise in students who are qualified but may 
need additional support to navigate the university and succeed, both UCI and CSUF have 
established support programs that target Partnership students matriculating for the B.A., 
including peer mentors, scholarships, and visible service hubs for undocumented student scholars 
(Dream Centers) to create a welcoming environment that eases access to academic and co-
curricular supports.  
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Sustainability 

#8. Key strengths and assets for encouraging a culture of innovation and adaptability within and 
across all entities participating in the application, sustaining the changes being made and achieving 
the goals identified. Address leadership, institutional commitment, existing relationships among the 
application participants, and external partnerships or resources being leveraged. 

The key strengths and assets of the Santa Ana Partnership stem from its long and successful 
history of sustaining practices and policy reforms initiated through well-established collaborative 
relationships regionally. We have focused on equity and student success at scale, aligning 
mission-central work across the collaborative that is inherently important to the Partnership’s 
organizational affiliates. We continuously engage both policy and decision makers as well as 
grassroots activists in both formal and informal consultations and meetings to achieve our 
ultimate vision of an academic landscape in which students master a rigorous program of study 
at each segmental level and where college-going, university transfer, and college completion are 
maximized as we minimize both the time and the cost of obtaining a B.A. These communications 
are continuous and reflect deep, on-going mutual commitment to the work in progress as phone 
calls, text messages, informal executive consultations, official board meetings, research 
inquiries, and formal meetings occur each and every day among a group of over 100 committed 
Partnership leaders, the majority of whom have more than a decade of leadership experience 
with the Partnership. These leaders include colleagues anchored in the collaborative’s founding 
organizations, the City of Santa Ana, SAUSD, SAC, CSUF, and UCI as well as individuals from 
some of the 15 additional groups currently active on Partnership subcommittees and task forces. 
Higher education and high school staff work together continuously, as parents and community 
leaders plan and execute activities throughout the greater Santa Ana area linked to the 
partnership’s goals. Opportunities, victories, and progress data are disseminated regularly our 
quarterly Partnership newsletter and other social media tools that together reach an additional 
7,500 colleagues and stakeholders throughout the year—all focused on our goal of aligning 
organizational capital to achieve a college degree in every home in Santa Ana. 

The Santa Ana Partnership collectively, and its members individually, believe that our 
authority to tackle the most significant barriers to student success stems from a social justice 
imperative, as well as from our roles as parents, community members, and leaders of business 
and public institutions. Three principles guide us in the achievement of our goals: 1) the belief 
that together we have the power and capacity to change the conditions of education for students 
in Santa Ana in ways that would not be possible as individuals or as single organizations, 2) a 
shared commitment to initiatives that are built at scale and available to all who would benefit, 
and, 3) a willingness to assign the executive and the implementation work of the Partnership to 
permanently funded organizational leaders who are well placed to influence systems and catalyze 
change. For this reason we have never had a separate partnership director, but rather adopt the 
work as an expectation that our constituents have of us as public servants and leaders in relation 
to creating and improving educational opportunity regionally.  

Over our 30+ years of continuous operation and expansion, we have established a track 
record of using policy makers and organizational leaders to reshape public educational 
landscape. The following examples of policy and practice change have led to significant 
systemic changes at each segmental level and provide tangible evidence of our capacity to 
continue to sustain changes that address the goals identified in Item 1 of this application. 

• Established formal and comprehensive data-sharing agreements across the Partnership; 
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• K-12 adoption of a district policy mandating enrollment in Pre-Algebra for all seventh 
grade students, coupled with the adoption of Rigorous High School Graduation 
Requirements that parallel admission requirements for the California State University and 
University of California;  

• Establishment of Higher Education Centers (HEC) at all SAUSD comprehensive high 
schools and at the public library with dedicated staffing to serve students and parents; 

• Formal engagement of parents in the partnership through Padres Promotores de la 
Educación (Parent Advocates) to engage secondary parents in the process of early 
college preparation; 

• Instituted the Santa Ana FUTURES fund whereby City of Santa Ana and SAC employees 
can donate to a local college scholarship fund through payroll deductions; 

• Eliminated of tuition fees at Santa Ana College for high school students; 
• Established formal data sharing agreements that have informed our work for 20 years; 
• Launched a guaranteed transfer pathway to CSU Fullerton and UC Irvine for SAUSD 

graduates through the Santa Ana ¡Adelante! promise; 
• Engagement of Comunidad Latina credit union (with an office on campus at SAC) to 

provide micro-loans for students in need for books and tuition; 
• Established 1:1 matching support for low-income students at SAC; 
• Created Educational Partnership Centers at UCI and CSUF with full-time directors; 
• Created a headquarters for the Padres Promotores de la Educación at SAC 
• Established Dream Centers at UCI and CSUF to serve and retain students; 
Each of these initiatives and others described in this application is carefully monitored from 

inception, with a clear goal of documenting their impact on pre-college student achievement, 
college-going overall, and on college success and attainment, specifically the number of students 
completing their degree in a timely manner free of debt. Our policy priorities and tactics continue 
to evolve against rapidly changing institutional and statewide economic conditions, always tested 
against the core principals described above in our quest to maximize our collective impact in 
meaningful ways at every juncture. 
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#9. Strategies for engaging stakeholders (such as students, faculty, other education agencies or 
institutions, community members, and business leaders) and achieving commitment to the goals 
described in Item 1 and the changes to policies, practices, and/or systems described in the items 
in the Innovations section. 

 Since inception, the Santa Ana Partnership has focused on establishing a structural model 
that engages stakeholders at different levels to ensure initiatives are well developed, fully 
executed, judiciously monitored, carefully evaluated, and able to impact policy and practice in all 
segments and sectors. The Partnership maintains its flexibility to contract, expand and evolve to 
meet the changing needs and engage new stakeholders in innovations. It is not separately staffed 
but instead is structured in a way that calls each member to work from his or her mission-central 
role in their institution or their sector, bringing with them the full force of their positional status, 
able to shape practice and draft policy. No individual, institution, organization, corporation or 
agency engaged in the Partnership believes that it has sufficient scope, resources, knowledge, or 
authority to impact the academic and life chances of our students alone. The work of the 
Partnership is to coordinate its combined assets in order to drive and sustain positive changes in 
policy and practice that diminish or eliminate the restraining forces that slow the upward 
educational momentum of our Santa Ana students. Examples of this long-standing collaborative 
approach have been highlighted above.  

To maximize the breadth and depth of our collaborative capacity, we have created a structure 
that depends on operational teams we call Domain Teams comprised of faculty, administration, 
community agents, and parents and focused on segments of the educational pipeline as well as 
business engagement and philanthropy in their support of student access to college, success 
through the Baccalaureate and financial support. These teams meet consistently and regularly to 
address the identified barriers to equity in student success with clearly articulated goals and 
strategies in their respective sectors. Leads from these teams come together to form the 
Partnership’s Leadership Team. The Leadership Team engages a broad array of senior level 
administrators, with policy and budgetary decision-making authority, collaboratively with non-
administrative partners. Each representative in the Leadership Team is associated with a Domain 
Team and is engaged directly in the deep work of their respective sectors, K-12, Higher 
Education, Philanthropy, Business/Community and Parent Engagement. The Leadership Team 
meets twice a year to ensure broad-based communication, provide overall leadership, and make 
critical decisions for effective implementation of the initiative, based on shared data, mutual 
feedback, reflection and informed strategic discussion as provided by the domain teams This 
structure allows us to be in constant synchrony across sectors, to share data, continuously 
monitor progress, and consider changes needed in our work to engage all students into and 
through college at an unprecedented level communitywide. A Core Team consisting of lead 
administrators from the different segments convenes monthly to review and refine the common 
agenda, share data for the evaluation of strategy success and needed course corrections, and to 
reflect on the implications of the work going forward. Institutional practices and policies across 
agencies are addressed and altered as needed where significant barriers are identified.  
 The Santa Ana Partnership is committed to growth and change in the future in two 
distinct but important ways. It will continue to identify and affiliate with like-minded partners 
from all sectors, capitalizing on their unique strengths and perspectives while seeking not just 
alignment, but true synergy of purpose and impact. Through regular, well-structured, formal and 
informal communication, operating within a cycle of continuous improvement, the Partnership 
constantly evaluates its capacity for sustained impact at scale.  
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#10. How the changes described in this application will be sustained within our existing 
financial resources. 

One of the significant strengths of our Partnership is the three decades of continuous 
transformational work undertaken that has resulted in extensive policy changes at the secondary 
and postsecondary levels and continuous progress towards our goals through periods of 
prosperity and recession, periods of leadership stability and leadership transitions. Because our 
work is intentionally aligned with mission-critical work at all partner institutions, it is not treated 
like a special project add-on or short-term innovation experiment. Key leads of our Partnership 
are all permanent leaders at the executive and decision-making level in their organizations, 
funded with permanent dollars from state apportionment and other sources that are not 
temporary. We realize the devastating effect of temporary innovations that create short term 
changes in education but are ultimately eliminated when funding streams change. Our 
partnership has demonstrated the contrasting capacity, using short-term funds to catalyze long-
term scaled up commitments and sustainability. Examples include the following: 

• In 1999, immediately after submitting our first GEAR UP application we purchased 
textbooks from SAUSD funds to pilot Pre-Algebra in 7th grade. By the time our grant was 
funded, we were already piloting it in 2 of 9 Intermediate schools. The effort was adopted 
SAUSD-wide the following year, and has been sustained and improved since then. 

• An inspirational predecessor of our Higher Education Centers was funded locally as part 
of a special academic academy at a comprehensive high school. We went district-wide 
within one year and created a scale-up strategy that gave each HEC one year of special 
funding support before it was fully staffed and institutionalized with state funds. We have 
now expanded this model to serve adults at the Santa Ana Public Library.  

• Higher Education partners have fully staffed the postsecondary efforts in the plan. At 
Santa Ana College all members of the executive team have partnership responsibilities 
which extend to faculty working in concurrent enrollment, building pathways in English 
and math, building momentum for the baccalaureate as part of the process of starting 
college, and shaping outreach, admissions, counseling, veteran’s, foster youth, DSPS, and 
scholarship departments. Staff works continuously with segmental peers and provide 
academic and support programs far beyond the home campus where they are anchored.  

• When our executive leaders (SAUSD Superintendent, SAC President, CSUF President, 
and UCI Chancellor) signed a transfer guarantee in 2010, with policy and practice 
commitments from every segment embedded and with application to ALL Santa Ana 
students, there was no expiration date and no caveat for curtailing the initiative due to 
lack of funds. All but one of those executive leaders has since been replaced and the 
agreements are in full force.  

In light of our historical efforts, we feel confident in claiming that our current endeavors will 
be effectively sustained in the long-term. This statement is not intended to minimize in any way 
the significance of the challenges of the work ahead. Working to unlock the full potential of New 
American cities like Santa Ana could yield a bank of replicable and scalable best-practices in 
talent development, equity, parent and community empowerment, and attainment. If this vision 
was not replete with restraining forces we would have declared victory long ago. Instead, we 
have a number of triumphs, many areas where we have taken three steps forward and one step 
back, and others where supportive changes in state and federal policy have added momentum to 
local and regional efforts.   
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Evaluation 
#11. How we will evaluate (quantitatively and qualitatively) whether the changes described 
will achieve the goals identified in Item 1 and how we will use this feedback to inform future 
changes. Include at least 3 specific quantitative measures to be monitored regularly, including 
at least 1 measure that can be observed and used to gauge progress in the near term (<4 years) 
and at least 1 measure that will reflect progress over the long term (4 years or more). 
 

Goal Measure 
• Increase the academic readiness of secondary 

school students for college-level work from 
22% in 2000 to 75% in 2020 

Annual analysis of placement test score results, 
tracking each students’ trajectory, disaggregated by 
various sub-groups. 

• Streamline the process for moving through 
Santa Ana College and into upper division 
work at the university. 

Annual/Semiannual analysis of rates of students’ 
persistence, retention, transfer, and eventual degree 
achievement.  

• Increase the financial resources directly 
available to students enrolled in higher 
education 

Annual analysis of the number and total amount of 
scholarships/endowment funds/grants impacting 
students. 

Our Partnership will evaluate the specific measures detailed above through our Partnership 
Research & Evaluation Team, which has already committed to continuous review of both progress 
indicators and outcomes for our collaborative based on our Partnership Scorecard measures and 
on data that comes from specific institutional data warehouses linked to our goals. To ensure the 
most comprehensive evaluation possible, we will continue to disaggregate data by gender, 
ethnicity, veteran, foster youth, and disability status, as well as by school site, college, and/or 
university as data sources permit. 

Quantitative data will be gathered and analyzed through partnership data sharing agreements 
that are already in place. UCI and Santa Ana College will be hubs for data analysis, in coordination 
with the Research and Evaluation team, and them to the related mission-critical strategies within 
the strategic plans of partner institutions and organizations. Qualitative data that will be 
incorporated includes such information as the SAUSD High School Senior Survey, SAC, CSUF, 
CSUF Student Focus groups, and local parent evaluations of Partnership efforts. Partnership 
Researchers will triangulate data to validate trends and consider potential limitations, implications, 
and responsive action. Evaluation results will be regularly shared with stakeholders through the 
Partnership’s quarterly newsletter and with executive and elected leaders through briefings linked 
to the Partnership’s overall goals and continuing work. 

Beyond descriptive data, predictive models using key variables and longitudinal data will be 
designed to identify individuals at-risk of not advancing to the B.A. Partnership researchers will 
collaborate to validate raw data and to create regression models isolating the effect of factors that 
are predictors of degree attainment. The resulting models will calculate the “probability of 
success” at an individual level that can be provided to relevant parties to inform future changes 
and interventions. Such actionable data will provide key partners with a versatile tool to “move 
the needle” and accomplish the projected targets described in the next section. 

It is important to note that we have a three decade history of sharing and analyzing data to 
inform policy, accelerate upward educational mobility, and ensure a strong coalition of college 
educated leaders will live and work in the greater Santa Ana area in the decades to come. All of 
the researchers and analysts are funded with permanent institutional funding and are highly 
focused on the collaborative measures in this application, including the urgency of continuously 
updating data to drive professional development and strategic action. 
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* Data shown is reflective of SAUSD graduates exclusively, as they are the only students that rates of persistence & graduation are able of being more accurately tracked via data sharing agreements of the 
partnership. 
** Entering SAUSD students who persist from 1st to 2nd year at current University 
*** 3-year transfer completion rate, SAUSD through current University 

# 12. Target outcomes, through 2018-2019, with baseline measures, targets, and evidence/assumptions used in their selection. 
 The specified target outcomes were chosen based on careful analysis of local historical and/or national trends and consideration of 
recent and pending efforts relative to the outcome. The most recent baseline figures, a synopsis of historical rates/counts, and target 
outcomes for the next 5 years are provided below for SAUSD, UCI, CSUF, and the SAC Foundation. The targets were chosen based 
on the exploration of historical growth averages, as well as considerations of current/pending efforts.   

   Targets 
Partners Goal Baseline/Historical Trends 14-15 15-16 16-17 17-18 18-19 

Santa Ana Unified School 
District 

Increase the academic 
readiness of secondary 

school students for 
college-level work 

Placement in College Level English 
Baseline (’11-’12)=22% 
Current (’13-’14)= 62% 

Avg. growth= 2.85% 
Placement In College Level Math 

Baseline (’11-’12)= 21% Current (’13-
’14)= 45%  

Avg. growth= 1.5% 

English: 65% 
Math: 46.5% 

English: 68% 
Math: 48% 

English: 71% 
Math: 49.5% 

English: 74% 
Math: 51% 

English: 77% 
Math: 52.5% 

California State 
University, Fullerton* 

Streamline the process 
for moving through 

Santa Ana College and 
into upper division work 

at the university. 

Persistence Rates** 
Baseline (’10-’11)=74% 
Current (’12-’13)=82% 

Avg. growth= 4% 
SAC Transfer Completion Rates*** 

Baseline (Cohort ’09-‘12)=57% 
Current (’11-’14)=50% 

Avg. growth=-3.5% 

Persistence: 
86% 

 
Completion: 

57% 

Persistence: 87% 
 

Completion: 
60% 

Persistence: 88% 
 

Completion: 
65% 

Persistence: 89% 
 

Completion: 
70% 

Persistence: 90% 
 

Completion: 
75% 

University of California, 
Irvine* 

Persistence Rates** 
Baseline (’10-’11)=83% 
Current (’12-’13)=84% 

Avg. growth= 1% 
SAC Transfer Completion Rates*** 

Baseline (Cohort ’08-‘11)=82% 
Current (Cohort ’11-’14)=82% 

Avg. growth=0% 

Persistence: 
85% 

 
Completion: 

85% 

Persistence: 86% 
 

Completion: 
88% 

Persistence: 87% 
 

Completion: 
90% 

Persistence: 88% 
 

Completion: 
92% 

Persistence: 90% 
 

Completion: 
94% 

Santa Ana College 
Foundation 

 

Increase the financial 
resources directly 

available to students 
enrolled in higher 

education 

Total Funds Impacting Students 
Baseline:(‘12-‘13)= $884,000 
Current (’13-’14)= $1,126,000 
Expected average growth: 10% 

$1,238,600 $ 1,362,460 $ 1,498,706 $ 1,648,576 $1,813,434 
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The following was compiled from the California Community College scorecard, exploring the historical persistence* (pers.) 
and completion** (comp.) rates for disaggregated cohorts at SAC. This descriptive data, complemented by more rigorous analyses of 
disproportionate impact, serves as a gauge as to whether programs/services are being effective in streamlining the education pipeline. 
Projected goals were calculated with the average growth from previous years as well as any relevant unique considerations.  

 
 

 Cohort: Cohort ‘03-‘04 Cohort ‘04-‘05 Cohort ‘05-‘06 Cohort ‘06-‘07 Cohort ‘07-‘08 ‘08-‘09 Projected ‘09-‘10 Projected ‘10-‘11 Projected ’11-‘12 Projected 

  Comp. Pers. Comp. Pers. Comp. Pers. Comp. Pers. Comp. Pers. Comp. Pers. Comp. Pers. Comp. Pers. Comp. Pers. 
All 41.80% 74.90% 43.90% 74.30% 47.10% 76.20% 48.80% 75.30% 46.00% 74.10% 48.05% 75.10% 51.10% 77.10% 55.15% 80.10% 60.20% 84.10% 
Female 44.30% 75.80% 44.90% 76.30% 48.00% 76.10% 49.50% 75.60% 47.00% 75.50% 48.68% 76.50% 51.35% 78.50% 55.03% 81.50% 59.70% 85.50% 
Male 39.10% 73.80% 42.90% 72.30% 46.20% 76.20% 48.00% 75.00% 45.10% 72.70% 47.60% 73.70% 51.10% 75.70% 55.60% 78.70% 61.10% 82.70% 
< 20 years 
old 42.40% 74.50% 45.10% 74.60% 48.60% 76.90% 50.00% 75.40% 47.90% 74.20% 50.28% 75.20% 53.65% 77.20% 58.03% 80.20% 63.40% 84.20% 

20 to 24 
years old 43.00% 75.80% 41.30% 70.10% 42.10% 70.10% 50.00% 76.80% 38.30% 72.80% 38.13% 73.80% 38.95% 75.80% 40.78% 78.80% 43.60% 82.80% 

25 to 39 
years old 39.10% 74.70% 36.90% 74.80% 37.40% 73.80% 34.10% 71.50% 38.30% 72.90% 39.10% 73.90% 40.90% 75.90% 43.70% 78.90% 47.50% 82.90% 

40+ years old 29.80% 80.90% 34.40% 87.50% 36.40% 80.00% 33.30% 76.50% 37.00% 78.30% 39.80% 79.30% 43.60% 81.30% 48.40% 84.30% 54.20% 88.30% 

African 
American 48.60% 74.30% 53.30% 73.30% 64.00% 80.00% 45.90% 75.70% 54.50% 61.40% 56.98% 62.40% 60.45% 64.40% 64.93% 67.40% 70.40% 71.40% 

American 
Indian/Alaska 
Native 

22.20% 66.70% 14.30% 100.00% 75.00% 75.00% 38.50% 92.30% 41.70% 83.30% 46.58% 87.45% 51.45% 91.60% 56.33% 95.75% 61.20% 99.90% 

Asian 60.00% 84.30% 63.50% 77.30% 58.80% 79.40% 65.50% 78.40% 62.10% 76.30% 63.63% 77.30% 66.15% 79.30% 69.68% 82.30% 74.20% 86.30% 
Filipino 50.00% 83.30% 44.40% 81.50% 39.30% 85.70% 45.00% 72.50% 58.60% 86.20% 61.75% 87.93% 65.90% 90.65% 71.05% 94.38% 77.20% 99.10% 
Hispanic 33.50% 73.80% 35.40% 73.10% 38.50% 72.30% 41.20% 71.80% 39.60% 74.00% 42.13% 75.05% 45.65% 77.10% 50.18% 80.15% 55.70% 84.20% 
Pacific 
Islander 20.00% 80.00% 20.00% 60.00% 36.40% 68.20% 35.30% 88.20% 45.50% 54.50% 52.88% 55.50% 61.25% 57.50% 70.63% 60.50% 81.00% 64.50% 

White 53.80% 70.20% 61.30% 78.20% 57.10% 80.90% 57.40% 80.40% 53.80% 74.40% 54.80% 76.45% 56.80% 79.50% 59.80% 83.55% 63.80% 88.60% 

Persistence* (Pers.) is the percentage of degree, certificate and/or transfer-seeking students starting first time in 2007-08 tracked for six years through 2012-13 who enrolled in the first three consecutive terms. 
Completion** (Comp.) is the percentage of degree, certificate and/or transfer-seeking students starting first time in 2007-08 tracked for six years through 2012-13 who completed a degree, certificate or transfer-
related outcomes. 
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Graduating class of: 2011 2012 2013 2014 Goal for 2015 Goal for 2020 Goal for 2025 

C
O

LL
E

G
E

 
R

E
A

D
IN

E
S Number of SAUSD Graduating Seniors 3,561 3,672 3,339 3,342 n/a n/a n/a 

On-Time GRADUATION Rate 83% 
(2,956) 

85% 
(3,121) 

86% 
(2,871) 

86% 
(2,874) 88% 90% 92% 

FAFSA Submitted -- 43% 
(1,579) 

48% 
(1,603) 

81% 
(2,707) 89% 92% 95% 

Graduating class of: 2011 2012 2013 2014 Goal for 2015 Goal for 2020 Goal for 2025 
Number of SAUSD Graduating Seniors 3,561 3,672 3,339 3,342 n/a n/a n/a 

C
O

LL
E

G
E

-
G

O
IN

G
 

% to SAC* 32% (1,139) 34% (1,248) 49% (1,636) 46% (1,537) 50% 55% 60% 
% to CSUF* 3% (107) 4% (147) 6% (200) 5% (167) 6% 7% 8% 
% to UCI* 2% (71) 2% (73) 3% (100) 2% (67) 3% 4% 5% 
% to Other Institutions 21% (748) 18% (661) 16% (534) 20% (668) 20% 22% 24% 

Total attending postsecondary 58% (2,065) 58% (2,130) 74% (2,471) 73% (2,440) 78% 83% 88% 
Unknown 42% (1,496) 42% (1,542) 26% (868) 27% (902) 22% 17% 12% 

Cohort Completion data for 2011  2012  2013  2014 Goal 2015 Goal 2020 Goal 2025 

C
O

LL
E

G
E

 C
O

M
P

LE
T

IO
N

 

SAC 
Post-secondary certificate  attainment at SAC 1,206 1,298 1,303 1,696 1,859 2,000 2,250 
AA/AS degree attainment at SAC 1,445 1,503 1,702 1,908 2,098 2,400 2,550 
Number of SAC transfers to 4-year universities 2,096 2,229 2,216 2,075 2,283 2,300 2,400 

Cohort Completion data for ‘05-‘11 ‘06-‘12 ‘07-‘13 ‘08-‘14 Goal ‘09-‘15 Goal ‘10-‘16 Goal ‘11-‘17 

1st time 
freshmen 6-yr 

completion 
rate  

CSUF 
SAUSD  46% 

(42/90) 
35% 

(39/110) 
41% 

(44/106) 
41% 

(54/122) 45% 50% 55% 

General 51% 
(1948/3,820) 

50% 
(1,869/3,737) 

51% 
(2,061/4,042) 

54% 
(2,440/4,519) n/a n/a n/a 

UCI SAUSD  70% 90% 77% 82.5% 85% 90% 95% 
General 82% 85% 86% 86% n/a n/a n/a 

Cohort Completion data for ‘08-2011 ‘09-‘12 ‘10-‘13 ‘11-‘14 Goal ‘12-‘15 Goal ‘13-‘16 Goal ‘14-‘17 

3-year transfer 
completion 

CSUF 
SAUSD through SAC -- 57% 

(44/77) 
56% 

(63/113) 
50% 

(49/98) 57% 60% 65% 

General Transfers 55% 
(1695/3,082) 

58% 
(2,204/3,800) 

60% 
(2,499/4,165) 

63% 
(2,225/3,532) n/a n/a n/a 

UCI SAUSD through SAC 82% 76% 81% 79% 85% 88% 90% 
General Transfers 83% 83% 85% 87% n/a n/a n/a 

 Graduating class of: 2011 2012 2013 2014 Goal for 2015 Goal for 2020 Goal for 2025 

P
E

R
S

IS
T

E
N

C
E

 

Entering SAUSD  who persist from 1st to 2nd year at SAC 65% 
(767/1,174) 

62% 
(815/1,314) 

66% 
(907/1,369) 

Available 
Fall 2015 

68% 69% 70% 

Entering SAUSD  who persist from 1st to 2nd year at CSUF 74% 
(90/121) 

81% 
(122/150) 

82% 
(139/167) 86% 90% 94% 

Entering SAUSD who persist from 1st to 2nd year at UCI 83% 84% 84% 85% 86% 87% 

Transfer from SAC to CSUF who persist from 1st to 2nd year 74% 
(252/313) 

80% 
(273/340) 

82% 
(355/433) 86% 90% 94% 

The Santa Ana Partnership Scorecard 

Sources: RSCCD Research Department/National Student Clearinghouse Database, UCI, CSUF 

   January, 2015
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	#11. How we will evaluate (quantitatively and qualitatively) whether the changes described will achieve the goals identified in Item 1 and how we will use this feedback to inform future changes. Include at least 3 specific quantitative measures to be ...
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