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Context #1 

Pasadena City College’s (PCC) Partnership for College Success, which includes dual 

enrollment, Pathways, and a transfer pipeline, is a collaboration with Pasadena Unified School 

District and California State University, Los Angeles that supports PCC’s institutional goals and 

aligns with the Award for Innovation in Higher Education’s priorities.  

Institutional Commitment: PCC, an urban community college with a large diverse student 

body, is struggling to help students complete their academic goals in a timely manner.  In 2009, 

after carefully reflecting upon its low rates of transfer, degrees, and certificates, PCC began an 

18-month process to create a new Educational Master Plan (EMP). Twelve specific mission 

critical priorities were created, all of which prioritize student success, equity, and completion 

and target goals that emphasize transfer and transfer preparation.   

Intersegmental Partnership:  Guided by its EMP, in 2011 PCC began a year-long series of 

monthly meetings with representatives from Cal State University at Los Angeles (CSULA) and 

Pasadena Unified School District (PUSD) to identify ways to increase college awareness within 

the Pasadena community and develop a seamless transition from high school to university. The 

productive discussions culminated in a five-year commitment, the Partnership for College 

Success, which has five major objectives: 

1. Outreach: Active engagement with students, families, and outreach representatives 

2. Curricular redesign: Alignment of the mathematics and English composition curriculums  

3. Professional development: Sustained interaction among faculty at the three institutions  

4. Data sharing:  Collection, sharing, and use of data to transform policies and practices 

5. Development of a college-going culture: Support of a mindset that all students are capable of 

attending and successfully completing college 

The PUSD/PCC/CSULA Partnership for College Success has resulted in a sustained and 

focused collaboration over the past four years among the three institutions to examine how they 

can increase the number of bachelor’s degrees awarded, particularly among Hispanic and 

African American students; how they can increase the number of students who complete their 

degrees within four years; and how they can streamline the transition from one segment of the 

education system to the next.  This application describes the products of this collaboration: 

PCC’s innovative Pathways Program; PUSD and PCC’s dual enrollment program, The PACT; 

and CSULA and PCC’s transfer pipeline, to address the challenges of transfer and completion. 

Partnership Goals: 

1. Increase the proportion of students within the Pasadena Area Community College District 

who enter PCC at transfer-level math and English over 2013-2014 baseline data 

2. Increase the proportion of students within the Pasadena Area Community College District 

who enter PCC with 15 or more college credits over 2013-2014 baseline data 

3. Increase the proportion of PCC students who become transfer-prepared (60 transferable units,  

completion of transfer-level math and English courses, 2.0 GPA or higher) over 2013-14 

baseline data 

4. Reduce the time for PCC students to become transfer-prepared over 2013-2014 baseline data 

5. Increase the percentage of transfer students who receive a bachelor’s degree in four years 

over 2013-2014 baseline data  



Awards for Innovation in Higher Education (2015)                                      Pasadena City College 

 

2 

 

Context #2 

PCC serves a diverse student population, making it one of the few colleges in the country that is 

both a Hispanic Serving Institution (HSI) and an Asian American and Native American Pacific 

Islander-Serving Institution (AANAPISI). With more than 350 fulltime faculty, the college 

continually seeks to develop innovative student programs like the Partnership for College 

Success that meet the needs of students and the community. This dedicated work has led to state 

and national recognition for its Pathways Program, a key component of the Partnership, 

including a 2014 Excelencia in Education award, a 2013 Bellwether Award, and the 2012 

Student Success Award from the California Community Colleges Chancellor’s Office. 

Statistical Profile: PCC’s student body includes large numbers of disadvantaged and non-

traditional individuals lacking adequate preparation for college-level work or role models to 

guide their journey in higher education.  In 2013-2014, the college enrolled 33,588 students.  

Seventy-five percent were students of color, 53% were women, and 40% were the first in their 

families to attend college.  Attending part-time (fewer than 12 units per semester) was the norm, 

and more than one-third were adults (ages 25 and above) returning to school to meet changing 

requirements for their job or to prepare for a new career. 

 
 Number of Credit 

Students in Category 

Percent of Students in 

Category 

Hispanic/Latino 15,301 45.5% 

Asian/Pacific Islander 7,068 21.0% 

White 4,195 12.5% 

Black/African-American 1,617 4.8% 

Other underrepresented minorities (American 

Indian/Alaska Native 0.12%; Filipino 3.15%; Pacific 

Islander 0.14%) 

1,146 3.4% 

Some Other Race/More than One Race 2,288 6.8% 

Unknown/Non-Respondent 1,973 5.9% 

Current or Former Foster Youth 302 1.0% 

Students with Disabilities 955 2.8% 

Low-Income Students 12,160 36.2% 

Veterans 792 2.4% 

Part-time students 19,615 58.4% 

Adult students 12,024 35.8% 

Source: PCC Office of Institutional Effectiveness, 2013-14 Student Characteristics 

 

Factors Affecting Completion: Many studies have analyzed the challenges and specific needs 

of community college students and their conclusions inform the Partnership for College 

Success. One article, published by the Community College Research Center at Columbia 

University, reveals that students’ sense of belonging and engagement in college is critical to their 

success.  The working paper, They Never Told Me What to Expect, So I Didn’t Know What to 

Do: Defining and Clarifying the Role of a Community College Student, (Karp and Bork, July 

2012) demonstrates that community college places unfamiliar demands on students and requires 

a higher level of self-awareness than required at four-year institutions.  It also shows that to 

succeed in college, students are expected to demonstrate specific academic habits, cultural know-

how, ability to balance multiple demands, and help-seeking behaviors, many of which they are 
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unaware of.  Another CCRC working paper, I Came in Unsure of Everything: Community 

College Students’ Shifts in Confidence, (Bickerstaff et al, September 2012) discusses how 

student confidence is affected by their experiences in college, and how what the authors call 

“experiences of earned success” can positively reinforce student confidence.  A central element 

enabling students to progress is the amount of orientation, guidance and mentorship they receive. 

 

Another article about students’ sense of belonging and its relationship to their academic 

performance appeared in the New York Times Magazine (P. Tough, “Who Gets to Graduate?” 

5/15/2014).  The author follows a low-income student at the University of Texas who 

experiences doubts about belonging in college and her ability to succeed there.  The author 

advocates for the individual student’s self-realization, stating, “To solve the problem of college 

completion, you first need to get inside the mind of a college student.” Engaged advisors and 

leadership opportunities for students were among the interventions that made a significant 

difference in students’ ability to successfully navigate the college environment. 

 

Any literature review on the topics of completion and transfer must include George D. Kuh’s 

delineation of high-impact practices (HIPs) that have proved successful in increasing outcomes 

for underserved post-secondary students (“High-Impact Educational Practices,” 2008).  Kuh, the 

founding director of the National Survey of Student Engagement (NSSE), studied the correlation 

between HIP participation and academic outcomes.  His research revealed that HIPs are 

particularly impactful for students from groups historically underrepresented in higher education.  

HIPs include First-Year Seminars and Experiences, Common Intellectual Experiences, Learning 

Communities, Writing-Intensive Courses, Collaborative Assignments and Projects, 

Undergraduate Research, Diversity/Global Learning, Service Learning, Community-Based 

Learning, Internships, and Capstone Courses and Projects. 

 

Changes to policies, practices and/or systems: According to the Center for Community 

College Survey of Student Engagement (CCCSE), the impact of high impact practices depends 

entirely on “how well they are implemented (quality), how many students they reach (scale), 

and how many [high impact] practices students experience (intensity)” (“A Matter of Degrees,” 

2013).  PCC has placed quality, scale, and intensity at the center of its work to help students 

succeed.  It is making sure its programs are sustainable and can be replicated at other institutions.  

PCC’s ability to contribute to a fuller understanding of the complex issues and solutions 

surrounding student completion, particularly for groups that are underrepresented in higher 

education, rests upon the foundation of a program’s relevancy and the student’s experience. 

Without required registration in math, English and general education classes, many students find 

themselves with credits other than those they need to meet transfer requirements.  Without a 

success coach or dedicated advisor, they may be unsure of what courses they need to transfer 

successfully.  Without career exploration support, they may lack a clear goal even if they 

complete their degree programs.  PCC’s Pathways Program has “bundled” high impact 

practices that, when combined, produce successful outcomes: priority registration (institutional 

policy); summer orientation, counseling, success coaching, tutoring, and mentoring 

(supplemental support); first year seminar, common reading, speaker series, student research 

conference, and capstone projects (intellectual engagement); ePortfolio, career exploration 

workshops and guidance (individual growth) and service/leadership experience and 

extracurricular activity (social engagement).  
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Innovations #3  

PCC has aggressively targeted increased completions. Its major initiative is the First Year 

Pathways (FYP) program, which is now entirely funded by the district.  Beginning in 2011 with 

320 students, the program has been scaled up over the past three years to include 1,882 students, 

representing approximately 36% of the entering fall 2014 class. The FYP program was 

developed to address gaps identified in a six-year cohort analysis and specifically addresses the 

identified needs of traditionally underrepresented students.  

FYP is the most expansive student success program on campus. While offering students priority 

registration, it bundles proven best practices: a comprehensive first year experience, including 

mandatory full-time status; required enrollment in math, English, and a first year seminar; 

accelerated math and English courses to help students reach college-level within one year; access 

to a student success team of counselors, tutors and success coaches (para-professional advisors) 

to assist students throughout the first year and to monitor satisfactory academic progress; and 

access to a comprehensive learning resource center. There are five First Year Pathways: XL 

(open to all students), International, Athletes, Career Tech (for those seeking a career/technical 

education certificate), and Ujima (focusing on African American topics, issues and concerns). 

PCC’s First Year Pathways share three highly effective components: 

• The first component is the important entry point to the program, an intensive summer bridge or 

Jam. The largest is the nationally acclaimed Math Jam, a week-long, no-cost program that 

integrates innovative math instruction and structured supplemental support with engaging 

orientation-to-college activities. Students spend one week studying math in a friendly, stress-free 

environment. They learn how to study efficiently, prepare for math tests and create a network of 

peers who will support them during their first year in college. The Math Jam also allows students 

to develop relationships with math tutors who can assist them throughout the semester. The 

college has developed additional models based on Math Jam: iJam for international students and 

Design Jam for CTE students. 

•  The second component is the Student Success Team, composed of First Year Counselors, 

Success Coaches, and Tutors, former FYP students who have succeeded in math and English 

courses and who facilitate a majority of Jam activities, develop supportive relationships with 

students in their caseload, and work with students one on one or in small groups.  Perhaps the 

most innovative and effective component of the success team are the coaches, a group of 12 

paraprofessional academic and life advisors who are graduate students or recent graduates of 

counseling programs.  These coaches advise and mentor students during their first year of 

college and closely monitor their academic progress, thereby providing much of the guidance 

and access to the successful college-going behaviors outlined in the CCRC article, “They Never 

Told Me What to Expect…”  The success coaches keep track of student interaction and progress 

through a home-grown database and maintain regular communication with Pathways students 

through short videos easily accessed through mobile phones, texting, email blasts, and social 

media including Facebook and a weekly online newsletter.   

• The third component shared by all five Pathways is the first-year seminar, College 1, a 3-unit 

UC/CSU transferrable class required of all FYP students in the fall semester. College 1 focuses 

on developing attitudes and behaviors needed to succeed in college by providing a rigorous 

academic experience and outcomes including critical reading, metacognition, and information 
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literacy skills.  The course includes a One Book, One College program which requires all College 

1 students to read the same culturally focused book and engage in a shared intellectual 

experience by attending related speaker series events.  The culminating event of the course is the 

First Year Pathways Student Conference, at which all College 1 students present their research 

on topics related to the selected text and showcase their efforts to the campus at large. The 

college offered approximately 60 sections of this course in fall 2014. Together, the five First-

Year Pathways are serving almost 1,900 students in 2014-2015 and expect to serve 2,400 

students (almost half of all incoming new students) in 2015-16. 

Impact: Early evaluation findings (FYP n = 764) indicate impressive success in improving 

student outcomes and reducing achievement gaps. FYP students earned, on average, an 

impressive 32.4 credits in their first year while non-FYP students earned 20.1 credits.  In 

addition, the rate of persistence to year two was 80.8% for FYP students while the rate for non-

FYP students was 58.7%.  The data are very promising for historically underrepresented students 

as the college attempts to close the achievement gap.  For example, Hispanic/Latino students 

enrolled in Pathways had a first year persistence rate of 77% compared to 58% for non-Pathways 

Hispanic/Latino students, and they outperformed the general first year student population, who 

persisted at a rate of 62%.  The continued growth of this program will allow the college to award 

additional degrees, increase transfer rates, and ensure that these efforts reach student populations 

that have consistently underperformed in the past.  (For more success data, see Appendix H). 

Lessons Learned: The national non-profit group Complete College America (CCA) promotes a 

prescriptive model for increasing completion rates at two and four-year institutions that includes 

structured schedules and guided pathways.  According to the group, too much choice, especially 

uninformed choice, leads to indecision or poor decisions.  After piloting several different models, 

PCC has confirmed CCA’s view: FYP staff have learned that when faced with myriad choices, 

first year students, especially those underprepared for college work, tend to make poor course 

choices.  This can be complicated by the lack of adequate advisement -- students often don’t 

know what classes will move them forward toward academic goal completion.  Based on this 

experience, the FYP staff has adopted the highly prescriptive model promoted by CCA.  FYP 

students are required to attend the one-week orientation to college, Jam.  In order to receive 

priority registration and access to FYP resources, they must also take English and math in the fall 

and spring semesters and take PCC’s first year seminar course, College 1, in the fall and a 

career-oriented speech class in the fall or spring. 

IN the past four years, FYP staff members have also learned the power and value of peer 

relationships.  Jam, PCC’s summer bridge program, is now almost entirely facilitated by former 

First Year Pathways students who have succeeded in their math and English courses, participated 

in the college’s tutor training program, and volunteered for the FYP’s peer tutoring program, 

Conexion.  These tutors, who look, talk and dress just like the incoming cohort of students, have 

extraordinary influence on the new students:  they went through the program, have succeeded 

academically, and can serve as excellent role models.  Over the years, they have been 

empowered to directly influence the summer program curriculum and activities.  The Jam faculty 

lead has reduced the role of the teachers in the program while increasing that of the student 

tutors.  This not only saves the college money, but also allows the tutors to develop their 

leadership skills.  
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Innovations #4  

While developing the Partnership for College Success, PCC has increased the number of First 

Year Pathways students over 500%, embedded career exploration into the FYP, piloted its 

Second Year Pathway, developed new curriculum to accelerate students’ path to college-level 

math and English, and expanded the capacity of its web-based video studio Lancer Lens to 

provide “flipped classroom” opportunities for math instructors. The college has also collaborated 

with Pasadena Unified School District (PUSD) and Cal State University at Los Angeles 

(CSULA) to develop innovative strategies that strengthen PCC’s connection to the other two 

segments of the educational pipeline and create a seamless transition from high school to 

university.  The partnership will benefit students by increasing their rate of transfer and 

decreasing the time it takes to do so.  Among the Partnership for College Success projects 

initiated since January 2014: 

Dual Enrollment: In the 2003 Promoting College Access and Success: A Review of Credit-

Based Transition Programs, Karp and Bailey note that “By providing a pathway for students to 

move seamlessly between K–12 and postsecondary systems, dual enrollment is thought to 

promote greater support for students’ college aspirations and greater collaboration between high 

schools and colleges.”  

In fall 2014, PCC piloted its new dual enrollment program, The PACT (Pasadena Academic and 

Career Trust).  The program’s overarching goals are to support college readiness in the 9th-12th 

grades, help high school graduates make a smooth transition to community college or university, 

and guide students through two years at PCC to completion and transfer to a four-year 

institution.  The PACT was developed using effective practices identified across the country 

(most notably in Texas) and is specifically modeled after Santa Barbara City College’s highly 

successful program, Get Focused, Stay Focused. PCC is currently working with PUSD Board 

members and school administrators to make The PACT mandatory for all PUSD 9th grade 

students.  Furthermore, the college plans to grow the program, offering The PACT to all 13 

public high schools in the college district. 

The focus of The PACT, which addresses Partnership Goals 1 and 2, is to embed career 

exploration in the high school curriculum, beginning with a 3-unit college course, Career 

Choices.   In fall 2014, 88 ninth graders at four PUSD schools began the course and started their 

online 10-year Education Plan, and they will continue to adjust it as they further explore the 

career-major-job connection in 10th-12th grades.  The positive effects of dual enrollment are 

promising.  Data from the Community College Research Center (2012) reveal that “California 

students who participated in dual enrollment as part of their high school career pathway were 

more likely than similar students in their districts to graduate from high school, enroll in four-

year colleges, and persist in college. They also accumulated more college credits and were less 

likely to take remedial classes” (Broadening the Benefits of Dual Enrollment Reaching 

Underachieving and Underrepresented Students with Career-Focused Programs, K. Hughes, et 

al., Community College Research Center, 2012). 

PACT activities include providing parent and student orientations; offering additional dual 

enrollment classes with the goal of students earning a minimum of 15 college credits and 

completing college certificates prior to graduating high school; training high school counselors 

on the programs offered at PCC; embedding career exploration in high school programs; and 



Awards for Innovation in Higher Education (2015)                                      Pasadena City College 

 

7 

 

educating students on the value of completing college certificates or degrees while in high 

school. PACT staff anticipate that more students will graduate eligible for admission to CSULA.  

Those who choose to enroll at PCC (over 50% in 2013) will enter the First Year Pathways 

program ready for college-level work.  In either case, their path to a bachelor’s degree will be 

accelerated. PCC will work with PUSD to make The PACT mandatory for all ninth grade 

students, and the program will eventually be made available to all the high schools in the 

college’s district. 

Career Quest: As The PACT was being developed, PCC’s First Year Pathways (FYP) staff 

asked its external evaluation partners from UCLA to conduct extensive focus groups with 

students from all five Pathways.  Among the findings, the evaluators discovered that many 

students in Pathways were unclear about declaring a major at the end of their first year and 

anxious about the requirement to do so by the time they attained 30 credits.  To address this issue 

as well as to help meet Partnership Goals 3,4 and 5, the FYP staff responded by creating Career 

Quest, a series of activities, workshops and events designed to help first year students make an 

informed decision about their major and future career.  Staff have worked with existing campus 

resources, including the Career Center, to create Career Week, comprised of a series of panels 

with individuals representing a variety of professions who discuss their chosen careers and the 

educational paths they took to achieve their goal; the Education Majors Fair, an opportunity for 

the various academic departments to explain the majors in their discipline and the connection to 

employment; and the Job Fair, at which employers from the LA region provide students with full 

and part-time employment opportunities as well as internships. FYP students are required to 

attend Career Week events to maintain their status as First Year Pathways students and to be 

eligible for the college’s new Second Year Pathway. 

In fall 2014, the FYP program also piloted a reconfigured Oral Communication (Speech 1) 

course, which supports students’ ability to make an informed choice of a major and increases 

their chances of staying on track with the appropriate courses needed to complete.  All FYP 

students are required to take Speech 1, which fulfills a CSU transfer requirement, in either the 

fall or spring semester.  In Summer 2014, fulltime and adjunct Speech faculty participated in a 

retreat to add a career exploration component to the existing curriculum. This included a skills 

inventory, a visit to PCC’s Career Center, and development and delivery of a group symposium 

exploring specific career options. Speech Communication faculty are assessing the effectiveness 

of the career exploration component to determine if it increases overall course success and 

should be included in all sections of Speech 1.  

The Second Year Pathway: Pasadena City College created the First Year Pathways program to 

address the college’s poor completion rates. According to 2010 data from the college’s Office of 

Institutional Effectiveness (OIE), approximately 20% of students drop out by the end of their 

first year and only 52.5% receive a certificate or degree or transfer within six years.  Of the 

students who do persist, it is clear that they stay too long at PCC and take too many courses not 

related to their stated academic goal. In fact, after six years, 69% of the students who entered 

college in need of remediation had no discernible milestone.  

FYP components are based on best practices from the National Resource Center for the First 

Year Experience and high impact practices from the American Association of Colleges and 

Universities. However, in spite of strong data to suggest that Pathways students were “starting 

right,” acquiring a notable amount of credits in courses that were moving them to completion, 
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and persisting to second year at significant rates, FYP staff felt that there was still significant 

work to do.  What happens to FYP students in their second year?  Do they stay on track and 

complete their community college academic goal(s) – degree, certificate, and/or transfer – in a 

timely manner? “There is no reason to believe that students who survive the first year of college 

are suddenly successful in the second year” (“Helping Sophomores Succeed: Understanding and 

Improving the Second Year Experience” Hunter, et al., 2010). Second year programs have the 

potential to contribute substantially to knowledge and understanding of strategies that can 

dramatically improve completion and transfer rates.   

After carefully analyzing the national research showing a drop off in success rates for students 

who enrolled in a first year program but lost academic support in their second year, FYP faculty, 

counselors, and coaches developed the Second Year Pathways (SYP) program to ensure that 

students complete their goals and transfer in a timely manner. This initiative also addresses 

Partnership Goals 3 and 4.  In fall 2014, the college began a pilot of the Second Year Pathways 

Program with 450 students and plans to scale the program in subsequent years. The focus of the 

SYP program is for students to maintain fulltime enrollment with the goal of degree and transfer 

curriculum completion. Students in the program retain all support services available to FYP 

students including access to the student success team (tutors, coaches, counselors), the resource 

center, and continued career exploration opportunities.    

In order to be accepted into the second year cohort, students are required to: 

 Participate in service/leadership opportunities 

 Enroll in one online or hybrid course 

 Attend monthly counseling workshops and meetings 

 Commit to receiving tutoring  

 Use ePortfolio to document and reflect on progress  

 Work no more than 20 hours/week 

As the Second Year Pathway was being envisioned, the process was guided by research that has 

identified key features of the second year.  According to Hunter et al, “[The second year] is often 

seen as a time for career exploration and decision making.  [It] is also a time of making sense of 

who one is in the college environment, in contrast to who one was prior to college.  Identity 

development, therefore, is the major question of the year for many students” (2010).  Therefore, 

SYP students continue to explore their career options by utilizing the Career Center’s PinPoint 

Career Guidance System, which combines comprehensive self-assessment with powerful career 

matching to determine which professional careers best suit an individual's personality.  With the 

help of a Second Year Pathways Success Coach, students commit to an academic major and 

revise their education plan to reflect that commitment. Equally important, students in SYP 

develop leadership and social engagement skills on campus by agreeing to volunteer as math, 

English, or ePortfolio tutors; mentors for FYP students; and/or support for events including 

Welcome Day, Career Week, and the First Year Student Conference. Finally, PCC continues to 

demonstrate its commitment to the Pathways program by renovating a new space for SYP.  The 

resource center provides space for students to study and collaborate with their classmates, access 

to laptops through a loan program, and support from the SYP coaching staff.  
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Accelerated Remediation: Community colleges are the gateway to higher education for the vast 

majority of students in California. Unfortunately, most of these students enter college below 

transfer level math and English. PCC has taken note of K. Hern’s 2010 research that identifies 

the harsh reality: “the more semesters of remedial courses a student is required to take, the more 

remote that student’s chances of passing college-level Math or English and being eligible to 

transfer or earn a degree” (Exponential Attrition and the Promise of Acceleration 

in Developmental English and Math). 

 

In his 2010 nationwide study of 57 colleges participating in the Achieving the Dream project, 

Thomas Bailey of the Community College Research Center found that student completion rates 

in college English and math drop with each additional level of remedial coursework required. 

Students placed three levels below college math go on to pass the college-level course at a rate of 

just 10%. For students placing three levels down in reading, the figure is 24%. The vast majority 

leaves the sequence along the way in what’s called “the pipeline effect.”   

 

National research and policy groups agree that long sequences of poorly designed and poorly 

taught developmental courses are a major cause of college students’ inability to achieve their 

academic goals. With over 75% of all entering students in need of remediation, PCC realized that 

to meet its goal of significantly increasing the number of students who transfer and complete 

bachelor’s degrees within four years, it had to radically redesign its developmental math and 

English programs and provide professional development to help faculty teach in new and 

innovative ways. 

 

In 2011 PCC created the Student Access and Success Initiative (SASI) program to encourage 

innovation on campus. Its goals were to increase access for all students to “obstacle-free” 

pathways and increase the rates of completion of basic skills courses and awards of transfers, 

degrees, and certificates.  In 2012, during the second year of the program, two groups of 

dedicated faculty applied for and received SASI funds to redesign the developmental math and 

English curriculums.  The resulting accelerated math and English sequences directly address 

Partnership Goal 3 and have been incorporated into the Pathways program.   

 

Accelerated Math: In 2011 approximately 15 math faculty, concerned that fewer than 15% of 

students who begin PCC in basic skills math complete a college-level math course, began a two-

year process of research, planning, and design.  Their goal was to create a non-calculus sequence 

of math courses for students not majoring in science, technology, engineering, or math (STEM).  

They studied data, including student success, completion, placement, and major; researched 

existing alterative programs on other campuses; and met with counselors and personnel from 

across the college.    They determined it was possible to prepare pre-algebra students to take non-

STEM transfer level math in two semesters, instead of the standard three, and to get beginning 

algebra students transfer ready in one, not two, semesters.  The new program entitled SLAM – 

Statistics and Liberal Arts Math, was piloted in 2012/2013.   

 

In spring 2014 the SLAM faculty began teaching two new courses: Math 250 (Quantitative 

Literacy I) and Math 150 (Quantitative Literacy II).  This fall there were 16 sections: six of the 

first course and ten of the second.  Their plan next year is to offer 10 sections of Math 250 and 

20 sections of Math 150 in the fall and spring semesters. 
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The SLAM curriculum both shortens the developmental math sequence and prepares students for 

success in statistics, the college-level math course required for the majority of non-STEM 

majors. SLAM curriculum also prepares students for the math needed to be successful in life, for 

example, determining whether to buy or rent a home.  Lab activities include the use of Excel to 

enable students to work with large sets of data.  They learn how to create graphs and charts, to 

use built in formulas, to track their spending, and to make amortization tables for student loans 

and mortgages.  SLAM faculty have also created “discovery labs,” where students use 

manipulatives to develop a deeper understanding of various mathematical concepts. 

 

SLAM teachers have embraced technology and the idea of a flipped classroom; this year several 

have produced a series of “SLAM TV” videos available on YouTube. Faculty also use smart-

pens to create “pencasts” for many topics, which students can access online and watch and re-

watch as their teachers explain difficult topics.  

 

In addition to creating relevant mathematical content to engage students, faculty have realized 

the importance of addressing both cognitive and non-cognitive factors to student success.  As 

part of the professional learning required to teach SLAM, instructors learn about Carol Dweck’s 

findings on growth and fixed mindset and its impact on student learning and are introduced to 

lessons developed by Apigo & Powers (UCLA) that they can integrate into their math 

instruction. They also learn how to embed metacognitive routines such as think alouds and 

evidence and interpretation logs from the Reading Apprenticeship learning framework, which 

increase students’ ability to problem-solve and understand their math texts.  SLAM faculty meet 

weekly to discuss pedagogy and continue to make improvements to the two SLAM courses. 

 

SLAM was designed to move students to a transferable math course quickly and ensure their 

success in that course. 

 Approximately 15% of PCC students place into pre-algebra.  These students used to need 

three semesters to reach a transferable math course.  Now they can do it in two semesters.  One 

semester AND one exit point have been eliminated for these students. 

 Approximately 30% of these students place into beginning algebra.  They used to need 

two semesters of basic skills math, now they can do it in one semester.  One semester AND one 

exit point have been eliminated for these students as well. 

 Approximately 35% of PCC’s basic skills students place into intermediate algebra.  

These students need one semester to reach a transferable math course, but instead of taking a 

course designed to prepare students to take more algebra and trigonometry, SLAM 250 was 

specifically designed to prepare them for success in statistics, liberal arts math, and life. 

 

PCC’s Office of Institutional Effectiveness provided average success rate data for SLAM pilot 

classes in Spring 2013 and Fall 2014. The findings are impressive: 

 Math 250 (QL1), n=193: 78.8%; non SLAM: 69%  

 Math 150 (QL2), n= 229: 86.5%; non SLAM: 57% 

 

Accelerated English:  The goal of STACC, the Stretch Accelerated Composition Program at 

Pasadena City College is to increase access to and success in transfer-level English composition 

courses and reduce the amount of time it takes to do so. STACC is an alternative to the 

traditional three-level remediation-centered Freshman Composition sequence and is a 
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combination of the California State University Stretch Composition Model and the California 

Community College Acceleration Model. Students who place into level one of the 

developmental English sequence are allowed to enter STACC at level two via a directed self-

placement process.  Thus, one exit point is eliminated. 

Once in the program, students become part of a two-semester cohort and work with a STACC-

trained English instructor who utilizes best practices to attend to the affective domain and 

support student equity.  Twenty first-century literacy is a key component of the program and 

students are required to complete an ePortfolio and other forms of online writing, in addition to 

learning how to write effective academic essays. Interdisciplinary reading and writing is 

supported, as is experiential and service learning.  

In 2014-2015 STACC offered 26 sections, serving 780 students. The program is scalable to serve 

many more students, dependent upon funding for professional learning for incoming and 

continuing faculty, counseling for students not currently in Pathways, student assessment and 

placement, and ongoing program evaluation. The English Department plans to offer 30 sections 

of STACC in Fall 2015, serving 900 students. 

Initial data are very promising: for the 2012 cohort, 55% of students who started in STACC 

English 100 (level two) passed English 1A (college-level), compared to only 29% of the students 

in the traditional pathway who started in English 100, and 23% who started in English 400 (level 

one). 

The programs described above, The PACT, Career Quest, Career/Major-Focused Speech 1, the 

Second Year Pathway and accelerated math and English (SLAM and STACC), represent 

Pasadena City College’s commitment to increasing milestone achievement by all students, 

particularly first generation, basic skills and underrepresented populations.   
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Innovations #5  

The collaborative work among PCC, PUSD, and CSULA has led to innovative and 

comprehensive programs yielding positive outcomes that move PCC closer to its goal of 

transferring more students as efficiently as possible. Evaluation findings and recommendations 

have prompted program changes, development of ongoing projects, and several new initiatives 

that will begin in 2015. Evaluation is ongoing and is detailed later in this application.  

Second Year Pathway: PCC’s Board of Trustees and senior administrators are committed to 

growing the First Year Pathways and continuing the expansion of its nascent Second Year 

Pathway program.  A separate, dedicated space has been renovated for SYP students and staff, 

and a faculty member and success coach have been identified to lead the effort collaboratively.   

SYP staff members use best practices and have identified four major cornerstones of successful 

second year programs: career exploration, major selection, leadership, and faculty 

connection (L.A. Shriner, et al. “Beyond Sophomore Survival,” in Thriving in Transitions: A 

Research-Based Approach to College Student Success. 2012). They have initiated collaborations 

with key departments, including Counseling, the Career Center, and the Transfer Center and 

have committed to the following SYP projects starting in 2015.  Each of these projects directly 

addresses one or more of the four cornerstones of effective second year programs:  

1. Leadership: Creation of service/leadership opportunities (Ambassador Program, peer 

mentoring and ePortfolio tutoring for first year students);  pilot in spring 2015 

2. Leadership/Career: A speech competition which allows SYP students to present their 

accomplishments over their first two years of college while developing 21st century 

communication skills in face-to-face and online environments; pilot in spring 2015  

3. Major/Career: Development of an online career roadmap to help students identify a career 

path and understand the academic and financial implications of their choice; initiate in spring 

2015 and complete by fall 2016 

4. Major/Career:  Development of a collection of short videos of PCC graduates who describe 

their journey to their chosen profession; complete by spring 2016 

5. Faculty Connection: Service by PCC and CSULA faculty participating in the articulated 

pathways as advisors for second year students; to begin in fall 2015 

6. All:  Development of a Second Year Jam to strengthen students’ connection to the Pathways 

community and orient them to  SYP requirements and resources; pilot in summer 2015 

In addition to SYP, PCC’s President has made the development of a Completion Center and the 

hiring of Completion Coaches top priorities for 2015.  The lead SYP faculty member and 

success coach will work closely with Transfer Center staff to identify students who are close to 

completing a degree or ready to transfer.  The completion coach will support and guide these 

students through the critical aspects of the completion process. Completion Center activities will 

be piloted in 2015 with SYP students and will serve the campus community by fall 2016. 

PCC understands that to develop the Pathways program and guide students from entry into 

college to completion of academic goals, the college must sustain strong, ongoing partnerships 

with its area high schools and universities.  
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The PACT:   In 2015 PCC and PUSD will develop a critical component of the dual enrollment 

program: the ability to share data.  Doing so will enable high school and college staff to 

monitor PACT students’ progress, provide real-time interventions to keep students on their 

educational and career paths, and conduct longitudinal analysis of degree and certificate 

completion. In fall 2014 PCC administrators and staff visited South Texas Community College 

and the Pharr, Alamo, San Juan, Texas school district to discuss their highly successful dual 

enrollment programs and data sharing policies and practices. In 2015 PCC will develop data-

sharing agreements with PUSD and the LA Unified School District to track students beginning in 

the 9th grade. PUSD and PCC will grow the number of 9th graders enrolled in the PACT to 120 

students, continue to fine-tune the 9th grade curriculum, develop the 10th grade PACT 

component, and foster collaboration among faculty at the two institutions to align curriculum.  

PCC will also expand the program to new schools in the district: Rosemead, South El Monte, 

South Pasadena, and San Marino.     

The Path to Baccalaureate:  In 2015 PCC will continue its discussions with the senior 

administrators at CSULA to ensure a smooth transfer for PCC students. More PCC students 

transfer to CSULA – 19% -- than to any other four-year institution.  However, a 2014 PCC 

analysis of 5,400 first-time college students who first enrolled at PCC in 2008 revealed that only 

1 African American and 79 Latino students transferred to CSULA within six years. PCC must 

not only increase the number of students who transfer to CSULA but also develop programs to 

ensure that more students of color transfer and complete their degrees in a timely manner. 

Because of the high percentage of Latino students at the two institutions, the significant number 

of students who transfer from PCC to CSULA, and the institutions’ commitment to equity, PCC 

and CSULA were chosen to participate as partners in the national project, “Engaging Latino 

Students for Transfer and College Completion,” directed by the Center for Community College 

Student Engagement (CCCSE), the National Survey of Student Engagement (NSSE), and 

Excelencia in Education.  Project goals include the creation of promising/high impact 

institutional initiatives demonstrating cross-sector collaboration that will enhance engagement, 

persistence, transfer, and completion among Latino students. In the past year, PCC and CSULA 

administrators met to analyze institutional data on transfer, success, and completion. In 

September 2014, senior administrators and personnel met in San Antonio, Texas with teams 

from 20 institutions from across the country to continue the dialogue and develop concrete and 

collaborative action plans for 2015. Building on the work of The PACT and Pathways, the 

participants committed the two institutions to the following: 

1. Development of articulated pathways for majors traditionally underrepresented by 

minorities, including marketing, accounting, management, nursing, biology, and 

chemistry; to be completed by fall 2015 

2. Hiring of a CSULA Transfer Liaison, who will work closely with PCC’s Completion 

Center and PCC and CSULA’s Transfer Centers to provide outreach and transfer support;  

to be completed by fall 2015 

3. Creation of a Transfer Jam to orient PCC transfer students to CSULA; pilot in 2015.   

4. Creation of a Transfer App, a roadmap to guide students to university graduation; the 

app will be designed by CSULA and PCC students and piloted in fall 2016 

5. Development of a mentoring program for underrepresented males at PCC transferring 

to CSULA; pilot fall 2015  
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Innovation #6  

Cost to award a bachelor’s degree: One of the most significant factors in the cost of 

completing a bachelor’s degree is the time it takes for a student to complete the degree. 

According to the California State University Graduation Rates Consortium for Student Retention 

Data Exchange (CSRDE), only 17.8% of fulltime freshmen graduate within 4 years. It takes 6 

years for this rate to reach 51.8% and 9 years to rise above 60%. The institutions collaborating 

on the Partnership for College Success have specifically designed the components of the 

program to have a positive impact on both reducing the time to completion and the related cost 

incurred by the student and the state. For example, the tuition for CSULA, one of the program’s 

partners and PCC’s top transfer university, has more than doubled in ten years to $5,472 in 2014-

15. The LA Times reported on October 17, 2012 that “The average CSU student now leaves 

school $14,744 in debt.” 

Students also suffer the consequences of delayed completion. Three additional years in the 

community college system can cost more than $3,000 in tuition and fees. In addition, these 

students forego potential gains in income. According to the Bureau of Labor Statistics, each year 

a student is delayed in completion results in $23,764 in lost earnings. Students exhaust access to 

Pell and Cal Grants, forcing them to take on more loans.  

These statistics have a major impact. In general, students take 5-6 years to complete transfer 

requirements. Statewide, only 48.1% of students complete a degree, certificate, or transfer-

related outcome within 6 years. This means that students on average will take between eight to 

nine years to complete a bachelor’s degree. During these additional four to five years, the state is 

subsidizing the cost of the education. Assuming fulltime enrollment, this delay in completion can 

cost more than $20,000 per student. Moreover, many students are taking fewer units — typically 

12 credit hours per term rather than 15 — than they need to graduate in four years. Stan Jones, 

President of Complete College America notes that many students are unfocused in their college 

studies and don't adhere to a structured plan. These are all barriers addressed by the Partnership 

for College Success.  

The Partnership for College Success reduces costs of attaining a bachelor’s degree by 

shortening the time to completion. Initial results indicate that students in the Pathways Program 

complete 32.1 units in their first year compared to 19.5 for the general population. In addition, 

more than 25% have completed transfer level math and 60% have completed transfer level 

English within their first year compared to 20% and 43% for non-Pathways students. Expansion 

of The PACT dual enrollment program will also increase the number of students who arrive with 

college credit and have taken four years of math in high school. These students also arrive at 

college prepared for transfer-level math which reduces the number of remediation units needed.  

For those students who do need remediation, continued expansion of accelerated math and 

English sequences will reduce the time to reach transfer level and eliminate exit points. These 

statistics allow the college to predict with confidence that students will complete transfer 

requirements within three years, saving students over $3,000 in community college tuition and a 

potential savings in the thousands related to tuition increases. Students will also be able to enter 

the workforce three years earlier resulting in $70,000 in additional income. These results will 

lead to benefits for individual students and scaled improvements to the overall economy.  
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Innovation #7  

For the past four years, Pasadena City College faculty and staff have continued to grow and 

transform the Pathways program and its related projects to help the college meet its completion 

goals.  Transformation has been informed by quantitative and qualitative research and evaluation 

conducted collaboratively by the programs’ external evaluators from UCLA, internal evaluators 

from PCC’s Office of Institutional Effectiveness (OIE), and program faculty, staff, and 

administrators. The community of practitioners meets regularly to study and interpret evaluation 

findings, identify obstacles and unintended consequences, and identify, implement, and evaluate 

strategies that address them.  Through these discussions, several unintended consequences have 

been identified and addressed.  They have included such issues as providing sufficient math and 

English sections; guaranteeing seats and course sections while remaining compliant with Title V 

regulations; providing professional learning opportunities to College 1 (the first year seminar) 

instructors, many of whom are daunted by the challenge of teaching a new course to a room full 

of recent high school graduates; and dealing with the impact scale-up has had on space and 

personnel.  Staff will continue to identify and solve the problems that naturally occur.  Two 

critical issues, however, stand out and are currently being addressed: 

High school graduate status: FYP staff have focused their recruitment efforts entirely on recent 

high school graduates, who make up approximately 46% of all first-time students at PCC. 

Unfortunately, by doing so, the program has excluded non-traditional students, many of whom 

enter college for the first time several years after graduating from high school. 

 

Full-time student status: PCC faculty, staff, and administrators developed the First Year 

Pathways based on best practices for first year experience programs at four and two year 

institutions.  2012 national data from the non-profit group Complete College America reveals 

that only 6.9% of part-time community college students completed an associate’s degree within 

four years and 15.9% of part-time students at four-year institutions completed a bachelor’s 

degree within eight years. For that reason, FYP staff made the decision to require all students to 

enroll as full-time students with a minimum of 12 units.  However, many students cannot attend 

college full-time because of work or family obligations or health reasons; in 2013-14, 69% of 

new first-time students enrolled with fewer than 12 units.  

 

PCC intends to continue to scale up the Pathways program for recent high school graduates who 

are willing to be full-time students.  However, it must also provide services to non-Pathways 

students who are left without the highly effective practices that Pathways students have access 

to.  Research from the Resource Center for the First Year Experience and Students in Transition 

indicates that for a variety of reasons, first year experience programs rarely exceed 60% of the 

cohort of new, first time students. How can the college take what it has learned from FYP and 

SYP and make changes to policies and practices so that every student will increase his or her 

chances of success and completion?   

 

Pasadena City College is interested in addressing the needs of all students but is particularly 

concerned about its large and growing Latino student population, who, according to an equity 

report presented by the OIE in 2104, are disproportionately impacted in the critical areas of basic 

skills completion, transfer, degrees, and certificates. Currently, Latinos make up 46% of the 
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student body, and the percentage is expected to increase to over 50% in the next 5-10 years.  

Unfortunately, many Latinos are non-traditional and/or part-time students.   

 

PCC’s OIE released Student Progress Attainment Rate (SPAR) data for all ethnic/racial 

groups in fall 2014.  SPAR measures the percentage of first-time students with a minimum of 6 

units earned who attempted any Math or English in the first three years of college and achieved 

any of the following outcomes within six years of entry: 

 Earned AA/AS or credit Certificate (Chancellor’s Office approved) 

 Transfer to four-year institution (students shown to have enrolled at any four-year institution 

of higher education after enrolling at a California community college) 

 Achieved “Transfer Prepared” status (students who successfully completed 60 UC/CSU 

transferable units with a GPA > or = 2.0) 

 

Latino students were at the bottom of the list, ranging between 36% and 38% over the six year 

period (2003-09). 

 

PCC understands that “Until colleges make high-impact practices inescapable for all students 

who need them, these practices will be only minimally effective in promoting the major gains 

sought in student success and completion” (A Matter of Degrees, 2013).  It is now PCC’s 

challenge to make at least some of these high-impact practices inescapable for all incoming 

students and not just those who self-select or qualify to be in Pathways.   

 

PCC is committed to finding solutions. For the past year, PCC’s Equity Committee has met to 

identify gaps for underachieving students and offer solutions.  A careful review of quantitative 

data (including success, retention, persistence and completion of basic skills English and math) 

and qualitative data (focus groups of Latino and African American students) has revealed several 

areas that must be focused on: 

 First, to effectively navigate the campus and access resources such as tutoring, the library 

and financial aid, all students, including those returning or attending part-time, require a more 

robust orientation to college prior to the start of classes.  Therefore, the college is investigating 

ways of offering no-cost, week-long Jams to all incoming students.   

 Next, Latino and African-American students, especially males, are reaching transfer-level 

math at much lower rates than other student populations.  One solution is to offer supplemental 

instruction for math classes below transfer level.   

 Third, one consistent theme from the focus group data was a lack of cultural 

understanding by a largely white middle-class faculty of first generation students of color and 

their preferred ways of learning.  To address this issue, the college has already initiated a 

professional learning series on the topic of equity and has invited national experts including 

Diane Goodman, author of Promoting Diversity and Social Justice: Educating People from 

Privileged Groups and Laura Rendón, Professor of Higher Education at the University of Texas-

San Antonio and author of Sentipensante (Sensing/Thinking) Pedagogy: Educating for 

Wholeness, Social Justice and Liberation. PCC is also hoping to pilot a series of hybrid 

professional learning courses that will allow faculty to gain expertise in addressing the learning 

needs of a diverse student population.   
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Sustainability #8  

Leaders within all campus groups – the Board of Trustees, administrators, managers, faculty, 

staff and students -- support and guide the transformation needed for PCC to align its practices to 

the critical priorities outlined in its Educational Master Plan. The college has also fostered 

strong, productive partnerships with local high schools and universities to meet its goals.  Among 

PCC’s key strengths and assets, several stand out:  

1.  The Teaching and Learning Center (TLC):  The TLC was created in 2000 and is now 

entirely supported with district funds.  Since its inception, the center has served to drive and 

support innovation across the campus.  TLC-sponsored projects include a compressed math 

program (MathPath); the First and Second Year Pathways; Success Coaching; peer tutoring, 

mentoring and ePortfolio support programs; a web-based video lab; and a database to monitor 

support interventions and student progress. TLC staff have successfully managed numerous 

federal, state and private grants totaling approximately $15 million and have been acknowledged 

in the state and country for their program management and evaluation skills. They present 

regularly at state and national conferences and consult with colleges interested in scaling up and 

sustaining effective programs for students and faculty that increase completion rates. 

2.  Evaluation: TLC staff members have had a sustained and productive relationship with PCC’s 

Office of Institutional Effectiveness (OIE) and external evaluators from UCLA since 2001.  

Collaboratively, they have developed a participatory form of evaluation that engages all 

stakeholders in the process of program evaluation.  Participants meet regularly to discuss 

projects; groups of ULCA evaluation students come to the TLC annually to complete course 

assignments; and several doctoral students have used the programs developed in the TLC as the 

focus of their dissertations.  Staff members have co-written and published several articles on 

evaluation for peer-edited journals and have co-presented on Pathways evaluation with their OIE 

and UCLA partners.  This year’s evaluation projects include a Propensity Score Matching (PSM) 

project on key FYP outcomes, a large-scale survey of PUSD students’ and faculty’s attitudes 

toward college and career, a series of FYP student focus groups, a study of second year students’ 

attitudes about academic planning and career choice, and a study of reading for Reading 

Apprenticeship and the Educational Testing Service (ETS). 

PCC has demonstrated its commitment to closing the achievement gap in many ways:  

1.  Student Access and Success Initiative: With broad-based support for its new Educational 

Master Plan, in 2011 PCC faculty received funds from its Board of Trustees to encourage 

innovation in key academic and student services areas to help the college meet its target goals for 

transfer, degrees, certificates, and basic skills sequence completion.  For three years $1 million 

was available each year through the Student Access and Success Initiative (SASI) for individual 

faculty to develop new and innovative educational projects. SASI goals focused on creating 

“obstacle-free” pathways for all students and increasing the rate of completion of basic skills 

courses and awards of transfers, degrees, and certificates through curricular and programmatic 

redesign.  Programs include XL, International, and Design Tech Pathways; Math, English, ESL 

acceleration; and the Academy of Professional Learning. The college has provided on-going 

funding to sustain these initiatives.    

2.  Board of Trustee Goals:  PCC’s 2014-2017 Board of Trustee Goals for the College include 

the Graduation and Completion Initiative, which demonstrates the institution’s commitment to 
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the continued growth and support of the Pathways program (A) and the program redesign efforts 

taking place in math, English and ESL (B).  It aligns these efforts with the target goals defined in 

the college’s Educational Master Plan (EMP) (C) and supports the expansion of services that 

have proved to increase success and completion rates, including the innovative and highly 

effective Pathways Success Coaches program (D). Board goals are: 

A. Expand [First and Second Year] Pathways to improve dramatically the rate of students 

proceeding successfully to college-level courses within one year of entering  

B. Engage faculty to develop opportunities for students to accelerate their educational 

progress through innovative and student-centered course offerings  

C. Update graduation, transfer and certificate completion goals in the EMP Report Card and 

take actions to meet these goals  

D. Enhance student services to meet the needs of all students and achieve the goals of the 

state Student Success Act  

3.  Dedicated Pathways Resources: PCC has shown its support for the Pathways program by 

allocating $750,000 to fund key positions and provide space and resources.  In summer 2014, the 

college renovated a space to serve as the home for the Second Year Pathway.  In addition, 

administrators, interested in continuing to expand the FYP and SYP as well as creating a 

Completion Center, have identified a site and provided funds to create a new Pathways Center, 

which will be completed by fall 2016. 

4.  White House College Opportunity Summit: The White House hosted a Summit on College 

Opportunity on December 4, 2014, focusing on building sustainable collaborations in 

communities with strong K-12 and higher education partnerships and supporting colleges to 

work together to improve persistence and increase college completion. PCC was honored to be 

invited to the summit, at which it made a commitment to dramatically increase transfer rates for 

historically under-represented science, technology, engineering, and math (STEM) students and 

set specific goals to add 420 STEM degrees by 2020 and nearly 800 by 2025. 

Relationship among application participants: More than three years of monthly meetings have 

allowed representatives of PCC, PUSD, and CSULA to focus on the common goals to create a 

college-going culture in the local service areas, streamline the transfer process, and increase 

completions. This collaboration has resulted in “Partnership for College Success,” which 

includes The PACT, the Pathways, and the articulated transfer pathways to CSULA.  

PCC is leveraging funds from several external sources: PCC currently has three large federal 

grants -- Title V, Title V Coop, and HSI STEM -- to design, grow, and evaluate new, innovative 

pathways that provide a seamless transition from one segment of the educational system to the 

next. In fall 2014, the college received $15 million from the California Career Pathways Trust to 

form the LA HI-TECH Regional Consortium, consisting of eight community colleges, 16 high 

schools, and over 50 public and private partners.   The program will affect approximately 3,600 

students over a period of five years who will enroll in career pathways focusing on Design, 

Visual, and Media Arts; Information Support and Services; and Software and Systems 

Development.  The synergy created by these four external funding sources, combined with 

PCC’s vision, commitment, and experience, will serve to strengthen the pathways and the inter-

segmental partnerships the college has created with PUSD and CSULA. 
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Sustainability #9  

PCC has employed effective strategies to engage stakeholders and transform policies and 

practices to help more students achieve their academic goal(s) in a timely manner: 

1.  Data collection and sharing have helped to gain the support of the key stakeholders at the 

participating institutions and surrounding communities. At PCC, informing constituency groups 

of the misalignment that exists between the college’s mission and its outcomes has created a 

sense of urgency on campus. To gain support, Pathways staff have hosted off-campus retreats 

and on-campus workshops for faculty, staff, and administrators to discuss outcomes data, learn 

about best practices, and dedicate time to work with their colleagues at PCC, PUSD and CSULA 

to discuss possible solutions.  

2.  Professional development opportunities provide support for and increase faculty awareness 

as they learn about first year students, the challenges they face in and out of the classroom, and 

the high impact practices that address their needs. These opportunities include the College 1 

Faculty Institute, a week-long series of workshops held in summer that is required of all College 

1 instructors; ongoing support for PACT faculty teaching the Career Choices course for 9th 

graders; and support for curriculum redesign in English and math.  

3.  Ongoing communication both informs and increases support of crucial stakeholders such as 

Boards of Trustees, senior administrators, academic deans, counselors, and faculty and our high 

school and CSULA partners. Staff also present to the President’s Latino, African American, and 

Asian/Pacific Islander advisory committees and to community members. In addition, the PCC 

Pathways Council, composed of key administrators, faculty, and staff, meets monthly to discuss 

Pathways practices, share successes and challenges, and coordinate resources and services.   

The strategies described above have led to productive collaboration among numerous and diverse 

campus departments and have resulted in the continuous support from various stakeholders. 

Additionally, identifying areas of common interest and sharing limited resources have 

strengthened PCC’s programs and the relationships it has developed with PUSD and CSULA. 

For example, the Outreach Office staff collaborates with district high schools to help students 

and parents understand the great value of joining the Pathways Program. Moreover, Pathways, 

Learning Assistance Center and Assessment Office personnel have developed and implemented 

a pre-assessment workshop for perspective Pathways students, on-site assessment at the high 

schools, and application support for perspective students. 

A hallmark of the Pathways Program is the collaboration between Academic and Student 

Affairs to fully integrate resources and services to support students. Traditional models create a 

separation between these areas causing a lack of clarity, cohesion, and effective resource usage. 

PCC’s innovative model has created what evaluation reveals to be crucial resources that students 

value highly. These include the week-long Jams (summer orientation) during which time 

students have access to counselors, financial aid staff, success coaches, and tutors who work 

closely with faculty to prepare Pathways students for their first year of college. Another example 

is the Pathways first year seminar, College 1, which was developed by faculty and counselors 

and is housed in the Counseling Department and taught by any employee with a Master’s degree 

including faculty, managers, and staff.  
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Sustainability #10 

The American Association of Colleges and Universities contends that “[C]EOs, with governing 

board support must find innovative ways to diversify their revenue streams, while recognizing 

the very real challenge of managing resources in ways that achieve better outcomes at lower cost. 

This is the conundrum and the challenge of 21st-century leadership” (Empowering Colleges to 

Build the Nation’s Future, 2013). The chief executive officers of Pasadena City College, 

Pasadena Unified School District, and Cal State University, Los Angeles have made a strong 

commitment to sustain the innovative programs and policies described in this application. 

To close its achievement gap, PCC has created a comprehensive suite of programs that requires 

institutional support, leadership at all levels, and the reallocation of resources to cover program 

costs.  The former and current Presidents of Pasadena City College have shown their strong 

commitment to student success by growing and sustaining the First and Second Year Pathways 

and The PACT and reallocating resources (people, space, time, and money) to do so.  Although 

initial grant funds helped create these programs, they are now entirely funded by the college, and 

program staff make use, whenever possible, of existing resources to effectively decrease program 

costs.  The Pathways dean, coordinator, faculty and counselor leads, outreach and recruitment 

coordinator, and success coach lead are all funded by the district.  The Teaching and Learning 

Center, which houses the Pathways program, is fully funded by the district as are the section 

offerings of College 1. This support also includes the 2013 renovation and expansion needed to 

accommodate the growing number of FYP students as well as the 450 students in the SYP pilot. 

Further growth is also supported by the district. Plans have been completed and renovation will 

soon begin on PCC’s new Pathways Center, which will house all first and second year students 

in the program, the success coaches, and the new Completion Center. Community bond funds 

have been identified and committed for this major undertaking so that the program can serve 

even more students.  

 

Administrators and staff at PCC have helped by committing appropriate personnel and resources 

to support Pathways.  For example, Student Services, including Outreach, Assessment, 

Counseling, and Financial Aid, play critical roles in Pathways’ success by including Pathways in 

their regular workload. The library also fully supports the program by offering research sessions 

and participating in information literacy curriculum development for College 1.  Key personnel 

from PUSD and CSULA have also been identified to help develop intersegmental articulation.  

 

A commitment to sustain the infrastructure is evidenced by changes to policies and practices 

that are equally important to the program’s success.  Examples include the alignment of PUSD 

and PCC math and English curriculums, revision of PCC’s registration priority policy to allow 

FYP and SYP students to register earlier than many groups, including new first year students not 

in a Pathway, and providing adequate sections of required and highly sought after courses.    

 

Finally, the creation of the FYP Council was critical in the college’s effort to coordinate the 

various programs and eliminate wasteful duplication of services such as outreach and recruitment 

as well as assessment, financial aid, and new student orientation workshops. This Council also 

addresses opportunities and barriers to the program’s sustainability.  

 

  



Awards for Innovation in Higher Education (2015)                                      Pasadena City College 

 

21 

 

Evaluation #11 

To evaluate Partnership for College Success, PCC is using multiple methods and sources to 

gather quantitative and qualitative data. The overall design facilitates PCC’s efforts to assess 

program goals and improvement by 1) consistently monitoring student academic progress, 2) 

determining the most/least useful program activities, and 3) identifying new activities and/or 

services to support student success.  The table below identifies short and long-term quantitative 

measures and the purpose and frequency with which each is monitored.  

Quant measure Data Source How often Purpose 

Short-Term 

# of transfer units Office of Institutional 

Effectiveness (OIE) 

At the end of each 

semester 

 Indicates whether students are 

meeting critical milestones 

needed for eventual transfer to 

a 4-year institution. 
GPA At the end of each 

semester 

# of students who 

complete 

transfer- level 

Math & English 

At the end of each 

academic year 

Student 

Engagement 

Survey* 

Student self-report via 

OIE survey 

administration 

At the end of each 

academic year 

Demonstrates level of student 

engagement, a key component 

of academic success. 

Success 

Navigator* 

Student self-report via 

on-line assessment 

At the beginning of 

each academic year 

Identifies at-risk students and 

delivers detailed action plans to 

support students 

Long-Term 

# of transferable 

units 

OIE At the end of 2 

academic years 

Gauges how close students are 

to the 60 units necessary for 

transfer 
Student Engagement Survey and the Success Navigator are described in Section 12. 

Qualitative data is collected to gain an understanding of 1) students’ experience in the Pathway 

and 2) staff’s experience in implementing Pathway activities. The following qualitative data are 

gathered at the end of each academic year: 

 Student focus groups – to better understand students’ Pathway experience, the activities 

they find most/least useful, and other services/activities that will help them succeed 

 Program staff focus groups – to gauge staff experience implementing pathway activities, 

gather feedback on what activities are difficult to implement, develop strategies to make 

implementation easier and more effective, and identify any program activities that should 

be modified for the purposes of increasing the likelihood of program success  

 

Collectively, quantitative and qualitative data allow program staff to assess program outcomes, 

as well as to identify and better understand what elements of Partnership for College Success 

programs work best.   
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Evaluation #12 

In their seminal 2010 report, Advancing by Degrees: A Framework for Increasing College 

Completion, Offenstein, Moore, and Shulock describe a set of on track indicators institutions 

can use to “better understand not only which milestones students are failing to reach but why 

they are not reaching them…. Continued monitoring of on-track indicators relative to milestones 

can help leaders gauge the impact of interventions.” The indicators described in Advancing by 

Degrees include enrolling fulltime, beginning remedial work (if needed) in the first semester, 

completing college-level math and English in the first or second year, completing a college 

success or first-year experience course, completing 20-30 credits in the first year, and 

maintaining an adequate grade point average.   The four measures listed below are based, in 

large part, on these indicators.  They help PCC monitor students’ progress toward completion, 

identify problems, and design new institutional interventions to increase degree completion.   

Table 1 Baseline data for first-time students during the AY 2012 - 2013 

 All students African American 
Students 

Latino  
Students 

# of transfer units, fall 2012 9.05 10.63 9.33 

# of transfer units, spring 2013 11.89 12.08 11.19 

GPA, fall 2012 2.79 2.41 2.52 

GPA, spring 2013 2.87 2.54 2.60 

# of transfer units after 2 years   
(2012 – 2014) 

41.01 42.74 37.77 

% of students who complete 
transfer Math & English courses  
(AY 2012 – 2013) 

1,100 students: 
30.4% 

51 students: 
22.0% 

381 students: 
23.3% 

 

Offenstein and colleagues further argue that “Regardless of the circumstances, there are two 

things institutional leaders should never do as they learn more about the students who don’t 

succeed. They shouldn’t lower standards, and they shouldn’t excuse low graduation rates for 

some groups of students because “students like these” supposedly cannot be expected to graduate 

at higher rates.” Following this rationale, the target outcomes for the four measures are set to 

achieve the goal of transferring increased numbers of students in a shorter time with a GPA that 

sets them up for success at their four year institution.  No distinction has been made between the 

general population and underrepresented students as early data indicates that with appropriate 

support these students can achieve at similar levels, and the partnering institutions are firmly 

committed to closing the equity gap.   
 

PCC collects crucial data from two survey instruments. The college surveys students every two 

years using the Community College Survey of Student Engagement (CCSSE), which provides 

information on student engagement, a key indicator of learning.  The survey asks questions that 

assess institutional practices and student behaviors that are correlated highly with student 

learning and student retention.  
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PCC also utilizes Success Navigator, an online assessment tool that helps the college identify at-

risk students to increase retention and completion rates. Success Navigator measures students’ 

academic skills, commitment, self-management, and social support. A comprehensive score 

report provides advisors with students’ first year projected GPA range, general skill and sub-skill 

scores, the probability of their enrolling the following year, recommendations for math & 

English acceleration, and specific actions that students should take to ensure persistence. 

 

Data source, generation, and replicability: PCC’s Office of Institutional Effectiveness (OIE) 

leads all evaluation activities for Partnership for College Success.  It provides quantitative data 

generated internally from its Student Information System and collaborates with ULCA external 

evaluators on all qualitative measures.  OIE created the baseline data in Table 1 above by 

identifying first time students in fall 2012 and tracking them for two years. College researchers 

determined the number of transfer-level units earned by identifying the transfer-level courses that 

students enrolled and were successful in. However, overall grade point average was determined 

by including all courses taken. PCC has also created data sharing agreements with PUSD and 

CSULA, which provide opportunities for leaders of the three institutions to discuss why certain 

groups, especially Latino and African American students, do not succeed and progress.  

Table 2 Projected outcomes for each measure:  

Academic 
Year 

Measure Target 
Outcome 

Target Outcome 
(Latino/African American) 

2015-16 # of transfer units/semester          11 11 

 GPA/semester 2.8 2.8 

 % of students who complete transfer-
level math & English courses/year 

35% 35% 

 # of transferable units in two years 44 44 

2016-17 # of transfer units/semester 13 13 

 GPA/semester 2.85 2.85 

 % of students who complete transfer-
level math & English courses/year 

40% 40% 

 # of transferable units in two years 46 46 

2017-18 # of transfer units/semester 14 14 

 GPA/semester 2.9 2.9 

 % of students who complete transfer-
level math & English courses/year 

45% 45% 

 # of transferable units in two years 48 48 

2018-19 # of transfer units/semester 15 15 

 GPA/semester 3.0 3.0 

 % of students who complete transfer-
level math & English courses/year 

50% 50% 

 # of transferable units in two years 50 50 
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